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The decades of 1960-1980 saw several new

methods which have aroused interest among teachers and the general public. Among them are Total

Physical Response, a language teaching method

developed by James Asher; The Silent Way, a

language teaching method developed by Gattegno

in the 1960s; Community Language Learning, a

method also developed in the early 1960s by Curren; and lastly, Suggestopaedia, a language learning system developed by a Bulgarian psychiatrist Lozanov.
Some New FLT Approaches

Total Physical Response

The Total Physical Response method is a language teaching method

which attempts to teach language through physical activities. It emphasizes comprehension and the use of physical actions to teach a foreign language at an introductory level. In teaching a foreign language, 7amdl

Asher, the advocate of the method, views the verb, and particularly the

verb in the imperative, as the central element around which language use
and learning are organized. He believes that most o# the grammatical
structures of the target language and hundreds of vocabulary items can be

learned froth the skillful use of the imperative by the teacher. (Asher,

1977)

The Total Physical Response method sees successful adult second language learning as a process paralleled to child first language acquisition.

Asher claims that speech directed to young children consists primarily of

commands, which children respond to physically before they begin to

produce verbal responses. He feels that adults should follow the processes

by which children acquire their mother tongue in learning a second language. Asher also shares with the school of humanistic psychology a concern for the role of affective factors in language learning. He believes that
if a method does not require the learners to produce language until they

are ready and if it involves gamelike movements, it will reduce learner

stress and create a positive mood in the learner. This will facilitate learning. With respect to language teaching procedures, Asher emphasizes

that comprehension skills should be developed before the learner is taught

to speak. He believes in the following principles:

1. Comprehension abilities precede productive skills in learning a

language.

2. The teaching of speaking should be delayed until comprehension

skills are established.

3. Skills acquired through listening transfer to other skills.

4. Teaching should emphasize meaning rather than form.

5. Teaching should minimize learner stress.

The general objectives of the Total Physical Response method are to teach

oral proficiency at a beginning level. Comprehension is a means to an

end, and the ultimate aim is to teach basic speaking skills. Imperative

drills are major classroom activity in Total Physical Response. They are

typically used to elicit physical actions and activity on the part of the

learners. Other class activities include role-plays and slide presentations.

Role-plays centre on everyday situations, such as " at the restaurant/ supermarket/ gas station, etc. " The slide-presentations are used to provide

a visual centre for teacher narration, which is followed by commands,

and for questions to students, such as "Which person in the picture is the

salesman?" Reading and writing activities may also be employed to further consolidate structures and vocabulary, and as follow-up to oral imperative drills.

In a Total Physical Response classroom, the students listen attentively

and respond physically to commands given by the teacher. They are

required to respond both individually and collectively. They have little influence over the content of learning, which is determined by the teacher.

The students monitor and evaluate their own progress. They are encouraged to speak when they feel ready to, when a sufficient basis in the language has been internalized.

The teacher plays an active and direct role in Total Physical Response. It

is the teacher who decides what to teach, who models and presents the

new materials, and who selects supporting materials for classroom use.

She has the responsibility of providing the best kind of exposure to language so that the learner can internalize the basic rules of the target language.

The Total Physical Response method has enjoyed some popularity because

of its support by those who emphasize the role of comprehension in second language acquisition. Krashen, for example, regards provision of

comprehensible input and reduction of stress as keys to successful language acquisition, and he sees performing physical actions in the target

language as a means of making input comprehensible and reducing stress:

However, even Asher himself has stressed that Total Physical Response

should be used in association with other methods and techniques. For

many teachers, the method represents a useful set of techniques and is

compatible with other approaches to teaching. In a sense, Total Physical

Response is a revival and extension of Palmer and Palmer's action-based

teaching strategy, which is used in their book English Through Action.

What is different is that it is updated with references to more recent psychological theories.

The Silent Way

The Silent Way is also called the Silent Method. It is an approach to language teaching developed in the United States, principally by Caleb Gattegno. It is based on the premise that the teacher should be silent as

much as possible in the classroom and the learner should be encouraged to

produce as much language as possible. The learning hypotheses underlying Gattegno's work could be stated as follows:

1. Learning is facilitated if the learner discovers or creates rather than

remembers and repeats what is to be learned.

2. Learning is facilitated by accompanying ( mediating ) physical objects.

3. Learning is facilitated by problem-solving involving the materials to

be learned.

The Silent Way is based on the principle that successful learning involves

commitment of the self to language acquisition through the use of silent

awareness and then active trial. Silence gives the mind maximum opportunity to extract information from language. The silence both allows and

compels maximum attention and superior processing. The use of silence

means that the students derive much more benefit from the teacher. Silence is considered the best vehicle for learning, because in silence students concentrate on the task to be accomplished and the potential means

to its accomplishment.

The Silent Way takes a structural approach to the organization of language to be taught. Language is seen as groups of sounds arbitrarily associated with specific meanings and organized into sentences or strings of

meaningful units by grammar rules. Language is separated from its social

context and taught through artificial situations, usually represented by

rods. Lessons follow a sequence based on grammatical complexity, and

new words and language structures are broken down into elements, with

one element presented at a time. The sentence is the basic unit of teaching, and the teacher focuses on propositional meaning, rather than communicative value. Students are presented with the structural patterns of

the target language and learn the grammar rules of the language through

largely inductive processes.

The general objective of the Silent Way is to give beginning level students

oral and aural facility in basic elements of the target language. An immediate objective is to provide the learner with a basic practical knowledge of

the grammar of language. This forms the basis for independent learning

on the learner's part. Gattegno states that the Silent Way teaches learners how to learn a language, and the skills developed through the process

of learning a foreign or second language can be employed in dealing with

"unknowns" of every type.

In a Silent Way classroom, the teacher models a word, phrase, or sentence and then elicits learner response. Learners then go on to create

their own utterances by putting together old and new information. Charts, rods, and other aids may be used to elicit learner responses. Teacher

modeling is minimal, although it is mainly the teacher who directs much

of the activities. Students respond to commands, questions, and visual

cues following the teacher's guide.

In a Silent Way classroom, learners are expected to develop independence, autonomy and responsibility. The teacher does not explain language rules, nor correct students' errors. She models what should be

learned. This requires the students to develop "inner criteria "to correct

themselves, to make generalizations, come to their own conclusions, and

formulate whatever rules they themselves feel they need.

Gattegno anticipates that using the Silent Way would require most teachers to change their perception of their role. They are to teach, to test,

and to gel, out of the way. By "teaching" is meant the presentation of all

item once, typically using nonverbal clues to get across meanings. Testing follows immediately and might better be termed elicitation and shaping of student production, which, again, is done in as silent a way as

possible. Finally, the teacher silently monitors learners' interactions with

each other and may even leave the room while learners struggle with their

new linguistic tools. For the most part, the teacher is responsible for designing teaching sequences and creating individual lessons. More generally, the teacher is responsible for creating an environment which encourages risk-takings from the students and which facilitates learning.

What makes this method different from the others is the manner in which

classroom activities are organized, the indirect role the teacher is required

to assume in directing and monitoring the learners' performance, the responsibility placed upon the learners to figure out and test their hypotheses about how the language works, and the materials used to elicit and

practise language. It is considered suitable for more advanced classes as

well as for students at the beginning stages.

Community Language Learning

Community Language Learning is the name of a method developed by

Charles A. Curran and his associates. This method advises teachers to

consider their students as "whole persons", therefore Community Language Learning is sometimes cited as an example of a "humanistic approach."

Whole person learning means that teachers should not only take their

students' feelings and intellect into consideration, but also have some understanding of the relationship between students' physical reactions; their

instinctive protective reactions and their desire to learn. Community Language Learning takes its principle from the more general counseling-learning approach developed by C. A. Curran, who studied adult learning

for many years. He discovered that adults often feel threatened by a new

learning situation. They are threatened by the change inherent in learning and by the fear that they will appear foolish. Curran believed that a

way to deal with the fears of students is for teachers to become "language

counselors." A language counselor means someone who understands the

struggle students face as they attempt to learn another language. He can

indicate his acceptance of the students. By understanding students' fears

and being sensitive to them, he can help students overcome their negative

feelings and turn them into positive energy to further their learning.

Community Language Learning advocates a holistic approach to language

learning, since "true" human learning is both cognitive and affective.

Therefore it is termed "whole-person learning. " Such learning takes place

in a communicative situation where teachers and learners are involved in

an interaction in which both experience a sense of their wholeness. (Curran, 1972) Within this, the development of the learner's relationship

with the teacher is central. When the teacher and the learner treat each

other as a whole person, and do not separate each other's intellect from

their feelings, non-defensive learning can result. According to Curran,

there are six elements necessary for non-defensive learning. They are security, attention, aggression, retention, reflection, and discrimination. These central aspects of Curran's learning philosophy address mainly the personal commitments that learners need to make before language

acquisition processes can operate.

In practice, Community Language Learning is most often used in the

teaching of oral proficiency. The course progression is topic based. The

learner tells the teacher what he wishes to say in the target language and

the teacher tells the learner how to say it: In a Community Language

Learning classroom, learners sit in a circle with the teacher standing outside the circle; a student whispers a message in the native language; the

Teacher then translates it into the foreign language; the student repeats

the message in the foreign language into a cassette; they then compose

further, messages in the foreign language with the help of the teacher; finally the students reflect about their feelings.

Teachers who use Community Language Learning want their students to

learn how to use the target language communicatively. In addition, they

want their students to learn about their own learning, to take increasing

responsibility for it. Both of these are to be accomplished in a non-defensive manner.
Suggestopaedia

Suggestopaedia is a method developed by the Bulgarian psychiatrist-educator Georgi Lozanov, who believes that language learning can occur at a

much faster rate than it is often expected. He asserts that the reason for

our inefficiency is that we set up psychological barriers to learning: we

fear that we will be unable to perform, that we will be limited in our

ability to learn, that we will fail. One result is that we do not use the full

mental powers that we have. In order to make better use of our mental

reserves, the limitations we think we have need to be "desuggested. "

Suggestopaedia, the application of the study of suggestion to pedagogy,

has been developed to help students eliminate the feeling that they can

not be successful and, thus to help them overcome the barriers to learning.

Like Curran, Lozanov also recognized the need to involve the whole person in the learning process: both the conscious and the unconscious self.

He found that by breaking down the students' sense of the limitations on

what they could learn, real learning could be greatly enhanced. For this

to take place, a relaxed, cooperative atmosphere was necessary. So a

suggestopaedic course is conducted in a classroom in which students are as

comfortable as possible. Ideally, easy chairs, soft lighting, and music are

all available to contribute to a relaxing environment. Posters displaying

grammatical information about the target language are hung around the

room in order to take advantage of the students' peripheral learning. The

posters are changed every few weeks.

In order to enhance their feeling of security and allow them to be more

open, students are asked to select target language names and choose new

occupations. The texts that the students work from are handouts containing lengthy dialogues in the target language, with a translation in the

students' native language and some notes on the vocabulary and grammar

in the dialogues. The first major phase is called "the receptive phase.

The teacher presents the dialogue during two concerts. In the first concert, the teacher reads the dialogue, matching her voice to the rhythm

and pitch of the music. The students follow the target language dialogue

and check the translation. During the second concert, the students simply relax while the teacher reads the dialogue at a normal rate of speed.

Each new word or concept is accompanied by appropriate gestures or intonation, while visual aids are widely used. For homework the students

read over the dialogue just before they go to sleep, and again when they

get up the next morning.

What follows is the second major phase - the activation phase - in which

students engage in various activities designed to help them gain facility

with the new material. The activities include dramatizations, games,

songs, and question-answer exercises.

The assumption behind this kind of practice is that if students are relaxed

and confident, they will not need to try hard to learn the language. It

will just come naturally and easily. Therefore a great deal of attention is

given to students' feelings. The psychological barriers that students bring

with them should be desuggested. Direct and indirect positive suggestions

are made to enhance students' self-confidence and to convince them that

success is attainable.

Comparison of the four methods

Then, what do these approaches share? Let's first look at the Silent

Way, Community Language Learning, and Suggestopaedia. The three

approaches all lay emphasis on the individual and on personal learning

strategies. Each one tries to give the students room and time to learn

with as little intrusion of the teacher into the learning process as possible.

They all endeavour to involve the whole person o# the students. All view

the learning of a second language as quite different from the learning of
the first. All three are inductive in the initial stage of the language learning process. All three approaches advocate that there should be no correction of the learners' errors and they should be given enough time to work

on their own. They aim to reduce the anxiety and tension of language learning. Each of these approaches encourages active use of the language in

communicative situations from the beginning. And finally, each of these

approaches tries to create a community feeling. (Rivers, 1983)

Krashen (1983) considered Asher's Total Physical Response, Lozanov's

Suggestopaedia, and Curran's Community Language Learning to be communicative approaches because they are communication-based, though

they include formal grammar study. The key component of the courses is

to allow the students to use the language for real communication, and exercises and drills are neither necessary nor sufficient. This is the central

principle of the new approaches introduced in this section.

There are other elements of similarity between the four new methods. All

of them start not with the language content but rather with a theory of

learning. Each is the outcome and application of a particular theory of

language learning and an accompanying body of instructional theory. If

you compare Community Language Learning with Total Physical Response, you could see that in theory, they both see stress, defensiveness,

and embarrassment as the major blocks to successful language learning.

They both see the learner's commitment, attention, and group participation as central to overcoming these barriers and consider mediation, memory, and recall of linguistic elements to be central issues. All these indicate that the focus of research has been shifted from language teaching to

language learning.

The General Trend of Development in FLT

The development of foreign language teaching in the past 100 years has

not been identical everywhere. From a historical point of view, there are

different strands of development according to countries, languages and

institutions. Nevertheless, there are common features. The entire time

span can be roughly divided into four periods (Stern, 1983):

The first period is the last decades of the 19th century. It witnessed a determined effort in many countries of the Western world to bring modern

foreign languages into the school and university curriculum on their own

terms, to emancipate modern languages more and more from the comparison with the classics, and to reform the methods of language teaching in

a decisive way.

During the First World War and the inter-war years to 1940, the first serious attempts were made to solve language teaching problems by research

methods, for example, on vocabulary selection, or testing. This period is

characterized by attempts to resolve the debate on teaching methods of

the preceding era through practical and realistic solutions, for example,

the recommendation of a reading approach by Michael West.

Since the end of World War 1I, teachers have found themselves under

considerable pressure to abandon the long-standing teacher-centred model, though it had been in general use in second language teaching since

the lat. 18th century. In Europe generally, changes that were occurring

were based on functional theories of language. In the United States in

particular people began to cast doubts on Leonard Bloomfield's linguistic

theory and B. F Skinner's views.

By the mid-1960s, the upheaval in linguistics and psycholinguistics created by Chomsky's transformational-generative grammar had began to affect language pedagogy. A fresh examination of the learning process and

of how to provide for it commenced. The goals of language instruction in

the 1960s had been on the oral medium, and meaning was deemphasized.

But during the decade that followed teachers wanted once again to see

more emphasis on meaning, and more flexibility in the use of teaching
materials.

The 1970s were characterized by the emergence of several new methods.

There was a shift from a concern with teaching methods to one with language teaching objectives, language content and syllabus design. Another

focus is on the learner as an individual and as a whole person. Therefore,

theorists began to search for a deeper understanding of the nature of the

second language learning process itself. Krashen' s distinction between

language acquisition and language learning and his Monitor Model theory

also aroused widespread interest.

From the mid-1970s the key concept in educational linguistics and language pedagogy is that of communication or communicative competence.

The term "communicative competence", first used by Hymes in deliberate contrast to Chomsky's "linguistic competence", reflects the social

view of language which has found increasing acceptance since the middle

of the 1960s. The various trends and the concept of communicative competence have emerged in the idea of Communicative Language Teaching

as a central focus for new thought and fresh approaches in language pedagogy in the early 1980s.

We could review the historical development of FLT from a different angle:

In the grammar-translation period (before World War II in most foreign

language teaching in many parts of the world) the emphasis was on WHY

we should teach a modern language. The focus of FLT was on the understanding of a formal grammatical system and the ability to read literature

and philosophy. Then modern language teachers came to the WHAT and

HOW of the audiolingual era, asking such questions as "What is language?" and "How do people learn languages?" The structuralists believed language was a system of arbitrary vocal symbols by means of

which the members of a society interact in terms of their total culture and

it was learned by acquiring language habits through reinforcement. The

emphasis on WHAT and HOW continued during the transformational generative period, when the cognitive code-learning approach was much

discussed.

More recently has come emphasis on the individual as learner. Who are

our language learners? How do individuals learn? What are their personal

learning strategies? Second-language teachers began to seek ways in

which students could be given opportunities, situations, and time to

learn.

The Influence of FLT Methods on ELT in China

English teaching began in China in the 19th century when foreign missionaries came to China. However it didn't enter into the formal educational system until the early 20th century. Teachers of English then were

mainly British or American missionaries, who had trained the first generation of Chinese teachers of English by the last two decades of the 19th

century.

The method of learning and teaching English then followed the pattern

presented below:

1. Recitation: Students recited the lesson taught the previous day.

2. Questions and answers: Teacher asked questions in Chinese, students answered in English.

3. Writing practice: Students write from memory the lesson

taught.

4. Presentation: Teacher presented the new lesson; students listened and practised spoken English.

5. Spelling practice: This was done after class.

6. Sentence making: This began after half a year's learning when

students were expected to have learned some vocabulary. Students practised translating sentences and teacher corrected them,
In the early 20th century, some people, like Zhang Shiyi, advocated the

Direct Method. They tried for more than 20 years to introduce the Direct

Method into primary and secondary schools. However, this method was

used only in a few schools where there were foreign teachers. In most

schools, the method used was still Grammar Translation. 

After the founding of the People's Republic of China, people came to

realize the importance of a foreign language in the education of professionals and in the development of science and technology. A foreign language was considered one of the basic components of secondary education. But starting in 1952, there was a mass movement to criticize the

mentality of favoring the U. S . Its immediate effect was English gradually disappeared from the curriculum with Russian taking its place, which

became the only foreign language taught then. The Russian methodological principles were "three-centered": classroom-centered, teacher-centered and textbook-centered. According to these principles, in the classroom, the teachers were imparting knowledge, which the students passively took in.

The growing need of the country's involvement in international affairs

and in its own progress placed great demands on education and FLT.

China began to realize that it was absolutely necessary to learn other foreign languages as well as Russian for international communication. In

1962 English became a formal requirement for the entrance examination

and began to appear in the curriculum for the 4th and 5th year of primary

schools. Foreign language teaching was so encouraged that by 1965, 14

foreign language schools were set up in 13 cities. This greatly promoted

the teaching and learning of foreign languages.

After the setback in foreign language teaching during the "Cultural Revolution", foreign language teaching began to flourish again. Secondary

English teaching in China since the 1970s has gone through three major

stages which can be categorized according to the syllabus and course

books available and methodology emphasized.

Before 1978, there was no syllabus available for middle schools. The

course books at that time just copied ideas from the 1960s when politics

was the major concern and large amounts of sentence drills and grammar

translation exercises dominated the English class. And the textbook was

one of the few resources that teachers could turn to for materials. Everything was in the textbook. The teachers could not find enough to teach.

The release of the 1978 syllabus heralded a new age in China's secondary

English teaching. But a great deal of linguistic theory was not introduced

into course book design. With the open door policy and establishment of

some key schools, a new English course book was greatly needed. To

meet this need, the People' Education Press came up with a new syllabus

in 1982, and a textbook series English.

One of the new textbooks' major areas of improvement was that it was

more content-rich, beginning to include some background introduction

about the English speaking countries. In the development of the four basic

skills, listening and speaking were emphasized in the junior years, with

sentence pattern as the main form of language presentation. In the senior

years, reading ability became the focus and the text was the main source

of language input. The approach recommended was neither a typical

structural approach nor a conventional one. It was a composite format,

which contained both audiolingualism and traditionalism. The methodological principles were:

1. A foreign language is a tool and weapon, which should be taught for

use. We should teach English rather than teach about it. In learning English, practice is the key. Reasons, definitions, and rules are

. necessary, but they can only be learned through a large number of

drills.

2. In teaching, priority should be given to listening and speaking. The
writers of the textbook series insist that

1) Listening and speaking should be the chief means of teaching in the beginning and intermediate stages;

2) Words and sentences should be explained in English with

the aid of objects, pictures, actions, expressions and situations, while Chinese should be used judiciously, especially

in teaching beginners;

3) Nothing should be read before it is heard and spoken.

3. Attention should be paid to the teaching of phonetics through all

stages. A good command of phonetics will help promote the entire

learning process.

4. Serious training should be given in spelling. Spelling has always

been a special barrier for Chinese students. To overcome it, the

students' pronunciation should be correct, and they should be acquainted with the spelling rules.

5. The language should be taught through pattern drills. This makes it

possible to give priority to listening and speaking. To make the

drills more lively and effective, they should be placed in situations.

6. Grammar should be taught through drills and in an inductive way.

Rules can be taught only after sufficient practice of the patterns.

7. "Way-paving" and "accumulation" should be practised, i.e. certain

grammar items, words and expressions may appear in earlier lessons

before they are taught formally. While we teach the new, the old

should be reviewed.

These methodological suggestions are those of the Audiolingual Method,

except perhaps the seventh one, which is more of a general teaching

requirement. (Tang Lixing, 1984)

In discussing the methodological development before the 1980s in China,

Tang summarized four points:

1. Giving priority to listening and speaking

This is the method the textbook writers of English suggested in their

teacher's book and gained popularity in some schools, especially in teaching the first-and second-year classes. In such classrooms, English is used

almost exclusively by both teachers and students. Students seldom use

Chinese, and teachers use it only rarely for concise explanation. Most

class time is spent on teaching listening and speaking, even though objectives include reading and writing as well.

2. Laying equal emphasis on all the five basic skills

This usually results in a composite or eclectic method. Teachers who

favour this method tend to agree that they are not really laying balanced

emphasis on all five skills at all learning stages. In reality they are taking

a more practical and flexible attitude. They spend more time on listening

and speaking when they are in the first and second years, but in the third

and fourth years, they allot more time to reading. They stress aural-oral

training while teaching pattern drills, but they emphasize grammar and

translation while teaching texts and grammar items. In classroom teaching, they follow this procedure: new words, pattern drills, text or dialogue, grammar, and exercises. Generally, they use English to conduct

the class, but they do not hesitate to use Chinese when necessary .

3. Stressing reading skills

To meet the needs of majority students who will perhaps have no opportunity to communicate directly with native English speakers or to become

English professionals, some teachers maintain that class time should be

spent on reading and on developing reading skills. All one needs is a good

command of grammar and a large vocabulary. Under the camouflage of

meeting the reading objective, the Grammar-Translation Method is still

holding its ground in some people's mind.

4. Involving a more active use of the students' mental power

The last notable tendency is the application of the enlightening method,
which tends to involve a more active use of the student's mental power in
classrooms. This method resembles, in many ways, the Cognitive-code

Method, which views language learning as a natural creative process

rather than habit formation. In such classrooms, students learn the rules

of grammar before they do pattern drills. Different from the Grammar Translation Method, however, they do not learn the rules for rules'

sake; they learn to observe and to analyze in order to apply. Structures

are presented to the students by comparison and contrast, or by explanation and summary. This method represents a recent theory which advocates the combination of the learning of the basic skills with the training

of student's competence and intelligence.

The last decade saw the influence of the Communicative Approach in English language teaching in China and its widespread application in the foreign language teaching classroom. In recent years, the Chinese ELT profession is involved in the "communicative movement." Theorists and

practitioners have been trying to introduce the Communicative Approach

into the English language teaching field. At tertiary level, a number of

textbooks have been written with a functional syllabus, the best known

being Communicative English ,for Chinese Learners by Li Yiaoju. At

secondary level, most middle schools in China are using the textbooks

produced jointly by the People's Education Press and Longman Group

Ltd. Though the method used is not a purely communicative one, people

try to teach English within a communicative framework and they set the

development of communicative competence as their ultimate goal in foreign language teaching.

Integrated Application

Main stream

As can be seen from the above discussion, the Chinese ELT teachers and

researchers have been looking for the best method for ELT in China for

many years. Different methods have been introduced, tried out and found

unsatisfactory, among them, the Direct Method in the early decades of

the century, Situational Method in the 1960s, Audiolingual Method in

the 1970s, and Communicative Approach in the 1980s. Through trial

and error, people have realized there is no single best method which can

meet the needs of all learners all the time. The method chosen must be

based on the students' general needs, their learning style, their age, interest, their first language, and other factors, because all of these

contribute to successful language teaching and learning.

To meet the particular needs of the Chinese learners, the People's Education Press joined hands with the Longman Group Ltd. in late 80s and

early 30sand_compiled a textbook series for Chinese secondary school English learners. These textbooks are Junior English for China (JEFC)

for junior middle school students and Senior English for China (SEFC)

for senior middle school students. The aims of the textbooks are to help

students get an all-round development of the four skills and an ability to

use English for communication. Through these textbooks the students

should obtain some basic knowledge of English, form a good habit of

learning, thus lay some foundation for further learning.

JEFC and SEFC claim that they have absorbed both the merits of the

modern language teaching methods and those effective aspects of traditional language teaching and taken into consideration the characteristics of

Chinese learners of English. The essence of the books could be summarized into the following six aspects:

1. Students should be taught to use English, not just to know something about English.

2. The method used is a combination of modernism and traditionalism.

3. The language material is arranged from simple to difficult according to the grammatical structures.

4. Language material is arranged in such a way that students can

practise its communicative functions by using its structures.

5. The order of practising the four skills is: listening, speaking;

reading and writing.

The methodological principles listed in the textbooks are:

1. Teaching should start with the easy to the more difficult, from

the known to the unknown.

2. Materials should be presented in a spiral system so that what is

learned can be reviewed, consolidated and expanded.

3: Learning by using: active use of the language is encouraged.

4. Teaching materials should be interesting and meet the students'

needs so that the students are more motivated in learning English.

To apply these principles in practice, teachers are required to use a five=

step method in the classroom. In each step, the teacher plays a different

role. The following chart shows how this methodological framework is

organized:

Steps - Teacher's roles

Revision Memory reinforcer

Presentation Demonstrator

Drill Organizer/Conductor

Practice Referee/ Monitor/Supervisor

Consolidation Helper

From. what is discussed above, we could see that the JEFC and SEFC try

to look after the development of both language knowledge and communicative competence. It does not simply teach students language, but provide plenty of opportunities for students to use the language, and they

should learn the language for the purpose of using it. It does not follow

one single method, but incorporates in it the effective points of audiolingualism, traditionalism and Communicative Language Teaching. Its

method is eclectic, but this eclecticism is based on sound theoretical principles and effective practice results.

Other application

The search for an effective method for Chinese learners of English can be

found in the following examples. At a more theoretical level, there are

the Three Dimensional Approach (3DA), the Affective (factors), Situation, Structure, Rule and Function Method(ASSRF), and the Dual Activity Method(DAM), to name but a few. At a more practical level, we

can find the Global Method, the Leveled Method, Zhang Sizhong Method and a number of other methods. They will be discussed briefly as examples of the efforts made in the field of FLT in present China.

Three Dimensional Approach

The 3DA assumes that a foreign language is learned while what is acquired plays only a subsidiary role. Foreign language teaching involves

not only students, the target language, the environment, cultures of both

the first language and the target language, but the economic development

of the' country. And the role of the teacher is to maintain a balance between students, the target language and the environment. Secondary education is to prepare the students for the future, therefore, foreign language teaching should not be too utilitarian.

In the classroom, the 3DA emphasizes students' own responsibility of learning. Listening and speaking come before the other skills, and there is

more extensive reading than intensive reading. Language knowledge is

taught concisely and briefly with more class time devoted to language

skills. Practice is always done in context. A top-down approach to language material is adopted so that students can move from global understanding to more derailed comprehension. Through progressive practice

students' knowledge of the target language and their ability to use it for
communication can be improved.

In nature the 3DA takes an integrated view towards foreign language

teaching, which, as Zhang Zhengdong acknowledged, has its origin in Li

Tingxiang's dialectical view about foreign language teaching. In his book

English Methodology, Professor Li Tingxiang specified five principles

which reflected his dialectical integrated view towards foreign language

teaching:

1. A foreign language should be taught, learned and used as communication.

2. All the four skills should be looked after, but each stage of learning should have a focus.

3. Sentence is the smallest unit of learning and teaching.

4. Mother tongue in a foreign language classroom should be limited,

but be used judiciously when it facilitates learning.

5. Students are the center of the classroom.

The ASSRF Method

The ASSRF Method was proposed by Zhang jianzhong, a professor in

East China Normal University. ASSRF is the short form for "affective

(factors), situation, structure, rule and function", the five factors

which are considered crucial components in foreign language teaching.

Affective factors directly influence language teaching and learning, therefore, need to be taken seriously. A favourable environment for language

learning can be created if there is a friendly and cooperative relationship

between the teacher and the students. Situation defines the meaning of

language use. Structures, rules and functions of language should all be

taken care of in teaching because all are important dimensions of language. Neglecting any one of them, the teacher would present before the

students a false or incomplete picture of language, which would affect appropriate and effective language use.

Dual Activity Method

This is an approach which puts foreign language teaching in a macrocommunicative framework. Proposed by Wang Cairen, the DAM specified six duality:

In terms of teaching aims, the first duality is to teach a language and to

educate people. The second duality lies in teacher-learner relationship.

Both the teacher and the students are important partners in the teaching

and learning process. They form the dual center of the classroom. The

third duality is reflected in the communication between the teacher and

the students. Their communication is not only intellectual but an exchange of feelings, attitudes, values, etc. Fourthly, English, as a tool

for communication, has also its duality: language has its form and content. And 2h process of acquiring information input is through external

stimuli and internal cognitive activity, which forms the fifth duality: dual

channels of acquiring information. The last one is about language output.

When students use the language they have learned, their production

should be not only correct, but also fluent and appropriate.

Based on the above consideration, the DAM regards activity as the most

important form of teaching and learning a language. There are two types

of activities in the classroom: language activities and communicative activities. The former emphasizes skills development and paves the way for

the latter, which has as its focus the development of communicative ability. Wang claims that activity, as a kind of classroom strategy, serves

three purposes: improve classroom process, reinforce communication and

check teaching and learning,

Global Method

This method takes as its theoretical basis Gestalt psychology in which behaviour is studied as undivided wholes or "gestalts. " Gestalt psychology

believes that you can not understand a person's response to a situation in

terms of a combination of separate responses to a combination of separate
stimuli, but that it should be studied as a whole response to the whole

situation. The whole has a governing role over the parts and is bigger

than the total of the combined parts. Therefore, the Global Method is

holistic rather than analytic to the teaching of language.

1n essence, the Global Method is a text-based, top-down approach;

which emphasizes a global understanding of the whole text before tackling local problems or details. Reading is a means as well as an end in itself. One of the advocates of the Global Method Liu Zhaoyi holds that

teaching should reflect the way learning takes place. In other words

teachers should study not only how to teach, but also how to enable students to learn on their own. He believes that FLT in junior middle

schools should follow this procedure:

lead in

comprehension

practice 

summarizing

development

use

test 

reinforcement

While in senior years, the teaching procedure should consist of four

steps:

1. Read the whole text with questions guiding students' comprehension;

2. Understand the text by moving from global meaning to local

meaning;

3. Study language structures;

4. Use knowledge of the language to express meaning.

The ultimate aim is to develop students' independence and autonomy in

learning and using the language.

Leveled Method

What Hao Youming has experimented with during the past 20 years is

the importance of taking the specific needs of the students into consideration. Students in the same grade are divided into 3 classes: Class A,

Class B, Class C. The three classes are categorized with no score requirements and so any student can enroll in any of the three classes. Parents

are invited at this stage to help choose the appropriate class for their own

kids. Some adjustment will be made during the first two weeks of English class. Students can shift to the one that suits them best.

What Hao Youming proposes in her teaching experiment is "more practice, less examination. " She suggests that the teachers who use the Leveled Method restrict their teaching and explanation time to no more than

10 minutes for junior students and no more than 8 to 10 minutes for senior ones. This means that students are given more time to make their

own contributions to the classroom communication. And extra curriculum

activities are highly advocated in her experiment. She helped to organize

-3-1evels of English corner for her students so that each student could have

an opportunity to speak with others at a level and pace they feel confident

about. That is how her method got its name.

Zhang Sizhong Method

Another example of the search for an effective method for Chinese learners of English can be found in "Zhang Sizhong Method of Foreign Language Teaching" (Zhang Method ) which is developed and rooted in Chinese ELT. This method is developed by Zhang Sizhong, a teacher and

researcher of English, who has been working and experimenting with

this method for over 30 years.

The essence of Zhang Method is the "theory of psychological advantage. "

It believes in the great potential students have once they develop the right

interest, enthusiasm and motivation in learning a foreign language. It

sees the students as the main force in language learning. Therefore, the
training of their learning method and their ability to learn on their own is

an indispensable element in their learning of a foreign language. -It claims

that the teacher's job is not just to teach a foreign language. What is

more important is to guide them in learning by themselves.

The Zhang Method could be described as "appropriate grouping and concentration; repeated spiraling reinforcement; reading books in the original and individualized instruction." Its advocate Zhang Sizhong says it is

necessary and possible to teach sounds, words and grammar rules in large

numbers by organizing and grouping them according to their rules and internal relationship. If we could establish a kind of association between

things through, for example, comparison, contrast, analogy, inference,

etc. learning and memorization will be greatly enhanced. This concentration, of course; needs review and reinforcement, which is the second

component of the Zhang Method. People know that forgetting begins

when learning starts. If the learned knowledge or skill is not reinforced in

time, efforts made could easily be wasted. Therefore, repeated reinforcement or consolidation is a must to successful learning. Students can gain

new insight through restudying old materials. The third component in

the Zhang Method is reading books in the original. This is a means as

well as an end in foreign language learning. Reading skill is needed in

learning a foreign language; and reading, especially for Chinese learners,

is a major channel in getting target language exposure, in understanding

their culture, in learning their advanced science and technology and in

exchanging ideas and opinions. And reading in the original can benefit

students more in their future study and language use. The last component

is individualized instruction. There is difference in the competence level

between students whether you like it or not. The teacher has to recognize

it, accept it and try to adjust her teaching to different competence

groups. In this way students of different abilities can achieve whatever

they are capable of.

The emergence of these methods reflects a fact that the Chinese ELT professionals are now not simply copying foreign methods blindly, nor are

they teaching according to their experience or instincts only. They are

trying to find a method which is scientifically based and which suits the

Chinese conditions, the Chinese teachers and the Chinese learners. What

we need is not blind application of foreign methods, nor is eclecticism,

but judgement. We must have a clear answer to the following difficult

questions before we could find the most effective and efficient method:

1. What mistakes have we made in teaching a foreign language?

2. Is there anything we have done which hinders foreign language

learning?

- 3. Are we making things difficult for the students?

4. What are the causes that make the students not as successful as

they should be?

5. Do the techniques and methods we use agree with our understanding of how language is learned?

Looking ahead

For centuries, efforts have been made to look for the best teaching method in foreign/second language teaching. Numerous methods evolved, but

not one seems good enough to be universally accepted as the BEST. It has

been found, instead, that whatever the methodology, the material, the

condition under which a second language is taught , some learners are always more successful than others, while there will be, inevitably, one or

two total failures. This has led researchers to consider if it is difference in

individual learners that causes such disparity in ultimate attainment when

the external environment is very nearly identical. Researchers have now

begun to shift their attention from seeking the best method to studying

"individual differences. " ( ID) The basic argument is that important as

they are, textbooks, teaching techniques, syllabuses, curriculum and
teachers are, after all, external factors; what constitutes the decisive role

could well be internal factors that individualize the achievement.

What characteristics, then; does a successful language learner possess?

After more than two decades of research, different people have come up

with different findings, and no one single answer to this question is generally accepted as satisfactory. This may be due to the differences in research methodology, instruments for measurements and subjects under

investigation. To date, more researchers would agree that the following

are important variables in which individual learners may differ: intelligence, language aptitude, cognitive style (field dependence and field independence), personality traits (such as introversion and extroversion,

perseverance, anxiety), learning strategies (such as cognitive, metacognitive, formal, and functional), motivation (such as integrative and instrumental) , and attitudes towards the target language and its native

speakers. (Liu Runqing, 1996)

In their study of the good language learner, Naiman et a1. realized that

"Recognition of the enormous possible variation in learning styles has

thus led to a much more complex view of learner-centred instruction, one

that includes choices in four areas: objectives of learning, rate of learning, method ( or style ) of learning, and content of learning. The teacher becomes less visibly central as the concept of one method for all learners disappears." (cited in Yalden, 1983)

These comments on learner-centered instruction and on the real needs of

the students lead toward the current definition of the teacher's role. Second language acquisition theory has suggested that classroom procedures

should be orientated toward the communicative situation, and away from

conscious and analytical study of the structure,- though the latter is not

necessarily excluded. And all the work in progress in investigating the

process of second language development, as well as its product as communicative interaction, points to the need for new classroom strategies.

These in turn obviously require a new definition of the role of the teacher, who must be concerned with providing an environment that will supply the appropriate sort of input and in which the learner can engage in

creative interaction. Only then will proper development via strategies that

he finds most beneficial take place. That is to say, language teachers are

no longer seen exclusively as individuals who hold and transmit language

( like any other teachers ) , but as people who assist the learner to develop a natural capacity to communicate in another language. The teacher is

no longer director of the process. Nor is she the mere instrument of the

expert who provides a method to be implemented in the classroom. They

are monitor, counselor, consultant, etc. They will not possess the kind

of control as before over the amount, sequencing, and frequency of usage

of the items the learners produce or receive. Rather, they are the facilitators of their students' learning.

Based on the above discussion on learner-centeredness and the redefinition

of the role of the teacher, a number of implications for teacher education

and teacher development follow:

1. Teacher preparation programmes must move beyond a "training"

perspective to an “education " perspective - one which recognizes

that successful teaching involves higher-level cognitive processes

that can not be taught directly.

2. Teachers and student teachers need to adopt a research orientation to their own classrooms and their own teaching.

3. Language programmes should reflect an emphasis on inquiry based and discovery-oriented approaches to learning and teaching

4. Teacher preparation programmes should include experiences that

require student teachers to generate theories and hypotheses, and

to reflect critically on teaching through gathering data about

teaching and learning.
5. There will inevitably be less dependence on linguistics and language theory as a source discipline for teaching and teacher education,-and more of an attempt to integrate sound, educationally based approaches.

In short, the field of second language and foreign language teaching

requires a comprehensive view of how successful learning and teaching is

planned for and accomplished in educational settings. Rather than methods determining the curriculum, the school and the classroom should be

seen as the context in which planning, development and support activities

take place.

Points for Discussion

1. What are the merits and limitations of the four new methods introduced in the first section of this chapter?

2. From the historical development of foreign language teaching worldwide, what do you think will be the trend of FLT in the next century?

3. From the historical development of foreign language teaching in China, what is the main method used in each period?

A. What do you think will be the trend of FLT in China in the next century?

5. What do you think of those six methods proposed by Chinese language teachers?

6. Apart from what is introduced in this chapter, what other methods or approaches do you know which are used in China?

7. From your own experience of learning English, how should a foreign language be taught in your opinion?
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