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The Communicative Approach is an approach to foreign or .second language teaching which emphasizes that the goal of language learning is communicative competence. It is also called Communicative Language Teaching.
The Communicative Approach has been developed particularly by British applied linguists as a reaction away from grammar-based approaches such as the Audiolingual Method.
Teaching materials used with a Communicative Approach often teach the language needed to express and understand different kinds of functions, such as requesting, describing, expressing likes and dislikes, The approach follows a Notional Syllabus or some other communicatively organized syllabus and emphasizes the processes of communication , such as using language appropriately in different kinds of tasks, e.g., to solve puzzles, to get information, and using language for social interaction with other people.
Background .
Towards the end of the 1960s there went on a growing dissatisfaction among foreign language teachers and applied linguists with the dominating language teaching method of the time. Language learners were then required, above all, to master grammatical forms accurately, and this mastery of language structures was the main measure of competence in a foreign language. The criticism was that this kind of teaching produced structurally competent students who were often communicatively incompetent .
Another reason for this dissatisfaction was undoubtedly the fact that, by the late 1960s, there were increasing possibilities for international communication, professional cooperation and travel, whether for business, further study, or other purposes. These changes attracted the attention of the Council of Europe. Then a number of experts proposed to set up a scheme to teach the languages of Europe, particularly with the needs of adult learners in mind.
Meanwhile, some theoretical linguists had become conscious of the fact that in linguistic research meaning and context were neglected. People began to consider semantics to be basic to any theoretical model of language. Meaning was seen to depend to a large degree on the sociocultural contexts in which speech acts occurred. Sociocultural aspects of language in use had been particularly stressed by the functionalists, who considered the purposes language serves in normal interaction to be basic to the determination of syntactic functions.
All this was reflected in some proposals to reconstruct the language syllabus so that learning communicative conventions would become as important as learning grammatical conventions. D. A. Wilkins was instrumental in setting out the fundamental considerations for a "functional-notional" approach to syllabus design based on communicative criteria.
The distinguishing characteristics of the Notional-Functional Syllabus (NFS) were its attention to functions as the organizing elements of English language curriculum, and its contrast with a structural syllabus in which sequenced grammatical structures served as the organizers. Reacting to methods that attended too strongly to grammatical forms, the NFS sought to focus strongly on the pragmatic purposes to which we put language.
"Notions", according to Van Ek and Alexander (1975), are both general and specific. General notions are abstract concepts such as existence, space, time, quantity, and quality. They are domains in which we use language to express thought and feeling. Within the general notion of space and time, for example, are the concepts of location, motion, dimension, speed, length of time, frequency, etc. "Specific notions" correspond more closely to what we have become accustomed to calling "contexts" or "situations. " Personal identification, for example, is a specific notion under which name, address, phone number, and other personal information is subsumed. Other specific notions include, travel, health and welfare, education, shopping, services, and free time.
The "functional" part of the NFS corresponds to language functions.
Curricula are organized around such functions as identifying, reporting, denying, accepting, declining, asking permission, apologizing, etc. Van Ek and Alexander list some seventy different language functions.
Wilkins analyzed the communicative meanings that a language learner needs to understand and express, and he insists that the structural component cannot be ignored. However, the orientation of the teaching is essentially toward the purposes and social uses of communication, rather than the understanding and acquisition of linguistic features. For the learning sequence, Wilkins proposed a cyclical, rather than a linear presentation of concepts and functions, so that as students advance they will be learning to express the same semantic notions with more depth and appropriacy.
Wilkins's book Notional Syllabuses (Wilkins. 1976) had a significant impact on the development of Communicative Language Teaching.
Courses for different languages were then developed based on his semantic/communicative analysis. A basic course was developed that set out in specific detail exactly what students at threshhold level should know in order to communicate in particular situations. Later, these materials were adapted to the needs of secondary schools and incorporated in television programmes for a wider public.
The NFS did not necessarily develop communicative competence in learners. First of all, it is not a method. It was a syllabus. However, by attending to the functional purposes of language, and by providing contextual (notional) settings for the realization of those purposes, it provided a link between a dynasty of methods that was now perishing and a new era of language teaching - Communicative Language Teaching.
The Communicative Approach is essentially a manifestation of the 1970s, in the sense that this was the decade when the most explicit debate took place, especially in the U. K. The subsequent period has been characterized by explorations of other, related possibilities for the design of materials and methods. Though it has been criticized in one way or another, its central tenets have not been rejected, and we shall find them incorporated in a great deal of current thinking. More importantly, perhaps, teachers in many parts of the world are finding that they need to come to terms with changes in their role, as communicative principles in language teaching become central goals of their educational systems.
These educational perspectives evolved alongside, and to some extent were derived from, significant developments in linguistics, sociolinguistics and psychology. There are a number of quite well-known arguments which will be explained in the next section.
Theoretical Basis Theory of language The Communicative Approach in language teaching starts from a theory of language as communication. When we communicate, we use the language to accomplish some functions, such as arguing, persuading, or promising. Moreover, we carry out these functions within a social context. A speaker will choose a particular way to express his thought not only based on his intent and his level of emotion, but also on whom he is addressing and what his relationship with that person is. For example, he may be more direct in arguing with his friend than with his employer.
The Communicative Approach has a theory of language rooted in the functional school. Functional linguistics is concerned with language as an instrument of social interaction rather than as a system that is viewed in isolation. It considers the individual as a social being and investigates the way in which he acquires language and uses it in order to communicate with others in his social environment. Moreover, real-world language in use does not operate in a vacuum. When we give advice, we do so to someone, about something, for a particular reason. So in addition to talking about language function and language form, there are other dimensions of communication to be considered if we are to be offered a more complete picture. There are, at least, topics (e.g. health, transport); context and setting (both physical and social); and roles of people involved. According to Halliday, a British linguist, social context of language use can be analyzed in terms of three factors: 1. The field of discourse: what is happening, including what is being talked about; 2. The tenor of discourse: the participants who are taking part in this exchange of meaning, who they are and what kind of relationship they have to each other; 3. The mode of discourse: what part the language is playing in this particular situation, for example, in what way the language is organized to convey the meaning, and what channel is used written or spoken or a combination of the two.
This analysis leads to a new branch, discourse analysis, the study of how sentences in spoken and written language form larger meaningful units such as paragraphs, conversations, and interviews. These reflect how language is used in real communication and what rules of use must be observed. Therefore, discourse analysis becomes an indispensable part of Communicative Language Teaching.
Closely related to Communicative Language Teaching (CLT) is pragmatics, the study of the use of language in communication. Pragmatics is particularly interested in the relationships between sentences and the contexts and situations in which they are used. It includes the study of how the interpretation and use of utterances depends on knowledge of the world; how speakers use and understand speech acts; and how the structure of sentences is influenced by the relationship between the speaker and the hearer.
The structural view of language concentrates on the grammatical system, describing ways in which linguistic items can be combined. However , if is not sufficient on its own account for how language is used as a means of communication. Whereas the sentence structure is stable and straightforward, its communicative function is variable and depends on specific situational and social factors. The relationship between the grammatical forms and their communicative functions is not a one-to-one correspondence. Wilkins (1976) shows how the imperative form can be used for suggestion, threat, instruction, direction, warning or invitation, and how the functional category "command" can be expressed by conditional, active declarative, present continuous negative, or the future tense.
However, in more traditional teaching, this complex form-function relationship tends to be simplified, often implying a one-to-one correspondence, so that "interrogatives" are used for "asking questions", "imperatives " for "giving commands", and so on. The fact is that a single linguistic form can express a number of functions, so also can a single communicative function be expressed by a number of linguistic forms. In a communicative perspective, this relationship is explored more carefully, and as a result our views on the properties of language have been expanded and enriched. (Littlewood, 1981) In talking about CLT, one cannot avoid talking about "communicative competence', a term coined by Hymes (1972 ) in order to contrast a communicative view of language with Chomsky's (1965) theory of competence.
Chomsky claimed that every normal human being was born with a language acquisition device (LAD). The LAD is a sort of mechanism or device which contains the capacity to acquire one's first language. The LAD includes basic knowledge about the nature and structure of human language. That is why children develop competence in their first language in a relatively short time, merely by being exposed to it. For Chomsky, the focus of linguistic theory was to characterize the abstract abilities speakers possess that enable them to produce grammatically correct sentences in a language.
Hymes, on the other hand, held that linguistic theory needed to be seen as part of a more general theory incorporating communication and culture. In Hymes's view. "communicative competence" refers to the ability not only to apply the grammatical rules of a language in order to form grammatically correct sentences but also to know when and where to use these sentence, and to whom.
Hymes's emphasis on the importance of context in determining appropriate patterns of behaviour, both linguistic and extralinguistic, appealed to teachers who found an overemphasis on accurate use of language structures to be confining and unrealistic. Teachers and material writers began to realize that if students were really to communicate with speakers of the language, they need to know not only the grammar of the language, but also the culturally acceptable ways of interacting orally with others. In other words, they need to know rules of language as well as rules of language use.
Soon the study of the culture in which the second language is embedded became a preoccupation of second language teachers. Teachers and students alike realized that, if this type of culturally based competence was to be acquired, lectures and readings were not enough. Students must also have opportunities to interact with native speakers in natural settings.
Classroom activities centered more and more on simulating interactional contexts, in which language might be used in a normal way. Teachers began to recognize how artificial and unnatural many language exercises were and set about adaptipg them so that they would reflect more authentic uses of language. In this they were supported by material writers.
Textbooks soon began to provide more realistic activities, in which language could be used in a likely context.
Another linguistic theory of communication favoured in CLT is Halliday's functional account of language use. Halliday (1975) described seven basic functions that language performs for children learning their first language. Language can be used to get things; to control the behaviour of others; to create interaction with others; to express personal feelings; to learn and to discover; to create a world of the imagination and to communicate information: This powerful theory of the functions of language complements Hymes's view of communicative competence for many other writers on CLT.
Another source of a communicative view of language can be found in Henry Widdowson, (1978) who presented a view of the relationship between linguistic system and their communicative values in text and discourse. he focused on the communicative acts underlying the ability to use language for different purposes. His distinction between appropriacy and accuracy, communicative competence and grammatical competence, use and usage threw much light on CLT.
According to Canale and Swain (1980), communicative competence entails four dimensions. They ere grammatical competence, sociolinguistic competence, discourse competence, and strategic competence.
Grammatical competence refers to what Chomsky calls "linguistic competence. " Sociolinguistic competence refers to an understanding of the social context in which communication takes place, including role relationships, the shared information of the participants, and the communicative purpose for the interaction. Discourse competence refers to the interpretation of individual message elements in terms of their interconnectedness and of how meaning is represented in relationship to the entire discourse or text.
Strategic competence refers to the coping strategies that communicators employ to start, end, keep, repair and redirect communication.
To sum up, a communicative view of language has the following four characteristics: 1. Language is a system for the expression of meaning.
2. The primary function of language is for interaction and' communication.
3. The structure of language reflects its functional and communicative uses.
4. The primary units of language are not merely its grammatical and structural features, but categories of functional and communicative meaning as exemplified in discourse.
(Richards & Rodgers, 1986;71) Theory of learning Most contributors to the," Communicative Approach share the view that language is used for communication and are more concerned with meaning than with structure. They tend to argue that language is best learned through use in social context. Candlin (1976) believes that communicative language learning is "a highly socialized activity where learners are engaged in a negotiative process, with themselves in terms of what they already know, with others in terms of sharing and refining knowledge and with the curriculum content in terms of what has to he learned. In such a classroom, one clear condition for action is prominent - the need to offer learners a variety of alternative and differentiated options in the choice of classroom activity, subject matter and modes of working.. .
For Candlin, the negotiation involved in making choices and decisions lies at the heart of the language learning process.
Yalden (1983) thinks that more effective second language learning will take place if the emphasis is on getting one's meaning across or understanding the speaker rather than on formal accuracy. Obviously Yalden is more concerned with getting meaning across in a given context.
The focus on communicative and contextual factors in language use can be traced back to the work of the anthropologist Bronislaw Malinnowski and his colleague, John Firth, a linguist. Firth stressed that language needs to be studied in the broader sociocultural context of its use, which includes participants, their behaviour and beliefs, the objects of linguistic discussion, and word choice. Individual learners were also seen as possessing unique interests, styles, needs and goals, which should be reflected in the design of methods of instruction. 'teachers were encouraged to develop materials on the basis of the particular needs manifested by the class.
The Communicative Approach attempts to follow the natural acquisition process in the classroom. The learner following this way of language acquisition tries from the very beginning not only to understand messages produced by other speakers but also to produce his own utterances in the target language expressing his own meanings, ideas and opinions. He also has to be meaningfully exposed to the target language because without a certain amount of meaningful input there cannot be any acquisition at all.
According to Krashen, language learning comes about through using target language communicatively (learners' needs considered ), rather than through practising language skills.
Some contemporary researchers and language educators claim that the learning process is responsible for first and naturalistic second language acquisition available to classroom learners. It can also guarantee the development of a "real" competence, allowing the learners to function spontaneously in communicative situations. They believe that fully successful, language acquisition is a by-product of communication, of negotiating meaning, so that the traditional attitude to language learning and teaching has to be completely reversed. Traditional attitude can be described as the belief that we learn and teach languages in order to be able to communicate, while the new approach assumes that in order to learn a language we have to try to communicate in it.
Basic Principles Main features David Nunan (1991 :279) offers five points to characterize the Communicative Approach: 1. An emphasis on learning to communicate through interaction in the target language; 2. The introduction of authentic texts into the learning situation; 3. The provision of opportunities for learners to focus, not only on language but also on the learning process itself; 4. An enhancement of the learner's own personal experiences as important contributing elements to classroom learning; $. An attempt to link classroom language learning with language activation outside the classroom.
The most obvious characteristics of the Communicative Approach is that almost everything that is done is done with a communicative intent. Students use the language a great deal through communicative activities such as games, role-plays, and problem-solving tasks. In this process, the focus is on meaning, rather than on language form. The teacher would correct for content. She hag to take advantage of all situations in which real communication occurs naturally. She should be more concerned with creating many more suitable situations in which students can practise their communicative skills.
A Communicative Approach teacher is concerned with the learners themselves, their feelings and ideas. For learners who are studying in a non-English-speaking setting, it is very important to experience real communicative situations in which they learn to express their own views and attitudes, and in which they are taken seriously as people. Meaningful activities on a personal level improve performance and generate interest.
And talking about something which affects them personally is eminently motivating for students.
Another characteristic of the teaching/learning process of the Communicative Approach’s the use of authentic materials: The Communicative Approach teacher often uses texts which are taken from newspapers, magazines, etc. and recordings of natural speech taken from ordinary radio or TV programmes. The philosophy behind this is that the students should be exposed to real language use in the classroom since they are to use the language for communication when they leave the classroom. Another idea is that students can see the usefulness of the target language and this provides them with a purpose of learning. It is considered desirable to give students an opportunity to experience real language use and to develop strategies for understanding language as it is actually used by native speakers. For example we skim an article in order to get the general idea; we scan a book to find the specific information we want; we infer the real meaning of the writer by looking for clues, etc.
Learning is more effective when the learners are actively involved in the learning process. The degree of learner-centered activity depends, among other things, on the type of material they are working on. Unlike some contemporary methodologies such as Community Language Learning;; practitioners of Communicative Approach view materials as a way of influencing the quality of classroom interaction and language use. Materials thus have the primary role of promoting communicative language use.= Here three kinds of materials currently used in the Communicative Approach will be introduced and they are labeled "text-based", "task based", and "realia."(Richards & Rodgers, 1986: 79-80) Text-based materials There are numerous textbooks designed to direct and support Communicative Language Teaching. Some are in fact written around a largely structural syllabus, with slightly reformatting to justify their claims to be based on a Communicative Approach. Others, however, look very different from previous language teaching texts.
Morrow and Johnson's Communicate (1979), for example, has none of the usual dialogues, drills, or sentence patterns but uses visual cues, taped cues, pictures, and sentence fragments to initiate conversation.
Task-based materials A variety of games, role-plays, simulations, And task-based communication activities have been prepared to support Communicative Language Teaching. They typically consist of exercise handbooks, cue cards, activity cards, pair- communication practice materials, and student-interaction practice booklets. In pair-communication materials, there are typically two sets of materials for a pair of students, each set containing different kinds of information. Sometimes the information is complementary, and partners must fit their respective parts of the "jigsaw" into a composite whole. Others assume different role relationships for the partners (e.g. an interviewer and an interviewee). Still others provide drills and practice material in interactional formats.
Realia Many proponents of the Communicative Approach have advocated the use of "authentic" materials in the classroom. These might include language-based realia, such as signs, magazines, advertisements, and newspapers or graphic and visual sources around which communicative activities can be built.
Learner-centred activities provide opportunities for learners to focus, not only on language, but also on the learning process itself. This type of activities involve students in doing and making things, for example, producing a radio programme forces the students to read, write and talk in the foreign language as well as letting them "play" with tape recorders, sound effects and music. This practice agrees with one of the basic assumptions of the Communicative Approach; students will be more motivated to learn a foreign language if they feel they are learning to do something with the language they study.
One of the most important points to be discussed is teacher-learner characteristics. The teacher's role is less dominant than in a teacher-centred classroom. In a communicative classroom, the teacher is a facilitator of her students' learning. As such, she has many roles to fulfill. She is a manager of classroom activities. In this role, one of her major responsibilities is to establish situations likely to promote communication. During the activities she acts as an advisor, answering students' questions and monitoring their performance. At other times she might be a "co-communicator" - engaging in the communicative activity along with the students. Therefore, the teacher's level of proficiency in the target language and her stamina have some bearing on the effectiveness of a given teaching strategy. The teacher has to possess a very high level of language competence, because she is the main source of input, at least in the beginning stage and, especially, in the foreign language context. Accordingly, since the way communication develops is very difficult to predict in CLT, the teacher has to be always prepared for any linguistic emergency., In a Communicative Approach classroom, lessons tend to be less predictable; the teacher has to be ready to listen to what the learners say and not just how they say it, and to interact with them in as "natural" a way ad possible; she has to use a wider range of management skills than in the traditional teacher-dominated classroom.
The emphasis in CLT on the process of communication, rather than mastery of language forms, leads to different roles for learners from those found in more traditional second language classroom. The learner's role is that of a negotiator between the self, the learning process, and the subject of learning. This role interacts with the role of joint-negotiator within the group and within the classroom procedures and activities which the group undertakes. The implication for the learner is that he should contribute a, much as he gains, and thereby learn in an interdependent way. (Breen and Candlin, 1980) Since the teacher's role is less dominant, students are seen as more responsible managers of their own learning. They are, above all, communicators. They are actively engaged in negotiating meaning - in trying to make themselves understood - even when their knowledge of the target language is incomplete. They learn to communicate by communicating.
Their feelings are taken seriously. Also, teachers give students an opportunity to express their individuality by having them share their ideas and opinions on a regular basis- This helps students to integrate the foreign language with their own personality and thus feel more emotionally secure with it. Finally, students security is enhanced by the opportunities for cooperative interactions with their fellow students and the teacher.
Activities that are truly communicative have three features (Morrow, 1979); information gap, choice and feedback. An information gap exists when one person in the exchange knows something that the other person doesn't know and he wants to know. If we both know today is Thursday and 1 ask you "What day is today?" and you answer "Thursday", our exchange is not really communicative. And the speaker has a choice of what he will say and how he will say it. If the exercise is tightly controlled so that students can only say something in one way, the speaker has no choice; the exchange is not communicative. In a chain drill, for example, if a student must reply to his neighbour's question in the same way as his neighbour replied to someone else's question, then he has no choice of form and content, and real communication does not occur.
Feedback refers to any information which provides a report on the result of communication which takes place not only between the listener and the speaker. -A reader also needs feedback if he wants to get actively involved in the communicative process. Before you start reading a book or an article, it is always worthwhile taking a minute or two to ask yourself why you are reading it. If you have no clear purpose in reading a text, or if you are confused about the purpose, the result can be: boredom; lack of comprehension; misunderstanding; or simply time wasted.
Finally, activities in the Communicative Approach are often carried out by students in small groups. Small number of students interacting with one another is favoured in order to maximize the time allotted to each student for learning to negotiate meaning.
Objectives The general aim of the Communicative Approach is to develop the students' communicative competence. It includes: 1. Knowledge of the grammar and vocabulary of the language; 2. Knowledge of rules of speaking (e.g. knowing how to begin and end conversations, knowing what topics may be talked about in different types of speech events, knowing which address forms should be used with different persons one speak to and in different situations) ; 3. Knowing how to use and respond to different types of speech acts, such as requests, apologies, thanks, and invitations; 4. Knowing how to use language. appropriately, For example when people wish to communicate with others, they must recognize the social setting, their relationship to the other person(s) , and the types of language that can be used for a particular occasion. They must also be able to interpret written or spoken sentences within the total context in which they are used. For example, the English statement "It's rather cold in here. " could be a request, particularly to someone in a lower role relationship, to close a window or door or to turn on the heating.
The objectives of a course of language instruction cannot be defined until the learners' needs have been identified. In order to identify their needs, it is necessary to carry out a needs analysis. This needs analysis should first consider why the learners are learning the second language, what topics they will need to find themselves using the language on, and what roles they may need to play within those situations. Next, it is necessary to decide what vocabulary, language structures and functions they will need to know, to what level of accuracy, in order to achieve their purposes. The ability to use these structures and perform these functions quick1y, accurately and appropriately for their own purposes will become the objective of the course. It is feasible to identify second language needs for those groups of learners who have very specific purposes for their second language learning, such as airline pilots, hotel workers, and people studying for TOFEL. For the great majority of second language learners in the world, they are learning the second language for no obvious reason, therefore, identifying needs is far less straightforward.
Information obtained from needs analysis is used in developing, selecting, or revising programme objectives. Objectives detail the goals of a language programme. They identify the kind and level of language proficiency the learner will attain in the programme. Sometimes programme objectives may be stated in terms of proficiency level in a particular skill area or in the form of behavioural objectives (descriptions of the behaviours or skills of performance the learners will be able to demonstrate on completion of the programme, the condition under which each performance will be expected to occur, and the criteria used to assess successful performance). For example, "The students can read novels in the original non-adapted editions", or "The students can call the railway station for information about departure times." Some of the specific objectives can be described as: learners will learn how to ask the way, how to agree and disagree, how to apologize, how to invite, how to refuse politely, and so on. Obviously learners can not recite some structures in order to communicate in the target language, they should also be taught the situations, which include many elements such as social conventions, relationship between speakers' and so on.
What's more, communication takes on more form than simply speaking and listening. Reading and writing are also frequently-used communication skills. For EEL learners, like most English learners in China, there are far more opportunities to use writing/reading than speaking/listening skills. Objectives can vary greatly due to the variety of learners' purposes of learning the language, materials available; and so on.
Techniques The Communicative Approach advocates the integration of skills. It holds that the skills of listening, speaking, reading and writing are rarely used in isolation outside the classroom in a real sense. The concept of "appropriacy" will hopefully be developed in learners if they can see how the four skills can be used effectively in appropriate contexts. Overall competence in the foreign language is going to involve more than performing in the four skills separately, it will also involve them in effective, combined use of the skills which will depend on the nature of the interaction taking place.
There are a variety of ways of integrating language skills in the classroom. Among them are suggestions for developing listening and note-taking skills, giving oral presentations, project work, role play and simulation. Let's look at some of them.
Listening and note-taking using audio/video materials In developing listening and note-taking skills by using audio/video materials, the Communicative Approach teacher might first ask learners what they know or think about the topic in the first instance. Next, the teacher can play a short sequence (5-10 minutes) of the tape and ask them to take guided notes on a sheet provided, or ask them to note down the most important points that they hear/see, or the most interesting points. A natural follow-on activity from this would be discussion work where learners discuss points that they found interesting or, if the material is suitable, some aspects of the tape which may he more open to question (as happens in "real" life). Then the students could be asked to reconstruct the overall "message" of the tape from their own notes. Then the teacher hands out a transcript of this section of the tape for immediate feedback and self-correction. In this way, they achieved natural integration of skills- primarily listening, note-taking (writing), and speaking, but also reading (through note to reconstruct the text).
Oral presentation Preparing learners to give short oral presentations in class to the rest of the group is another useful way of achieving skills integration in the classroom. One way to begin this activity is to take cuttings from newspaper, magazines and topics presented in existing teaching materials. In some cases reading material can be used as an initial stimulus and the activity can be graded so as to give lower proficiency learners an opportunity to work with less exacting materials. The learner can then take notes and try to pinpoint aspects of what they have read which will be worth discussing. They are then given time to prepare a short talk in front of the class and are encouraged to use maps, diagrams, charts and overhead projector slides if these can help to make the talk clearer to the group., During the talk, the other learners are required to take notes so that they can ask questions and/or raise pertinent points during a plenary discussion after the talk has finished.
Teachers may also experiment with student assessment at this stage by asking the students to assess each other's work (peer assessment). It is possible to device an evaluation sheet where small groups of students are.
asked to answer questions which might cover their opinion of the presentation, whether it was well organized and whether they were able to follow the main points; whether they could summarize the talk for someone who was not present; whether the speaker made effective use of visual support material; what advice they would give to the speaker for future presentation, etc. This activity can thus inter-relate the reading, writing, speaking and listening skills in a motivating way.
Role play/simulation Role play and simulation activities are often thought to be one of the most, effective ways of integrating language skills in the language classroom.
Role play activities involve the learner in "role assumption", in other words, the learner takes on a different role (and perhaps identity) from his normal one by "playing the part" of a different person. Simulation work, on the other hand, usually requires the learners to take part in communication which involves personal experience and emotions; because of this, simulation is often seen as being central to English for Specific Purpose (ESP) situations where the task(s) to be worked upon can be directly related to the learners' actual or intended occupation. Both types of activities clearly have their place in the classroom as they offer a flexible approach to integrating the skills, and actively involve learners at all stages by stimulating their creativity and responding to their particular needs and interests.
Though the Communicative Approach advocates integration of skills, classroom teaching sometimes have to focus on a particular skill depending on the needs of the students and the objectives of a certain period of teaching. For example, beginners might spend more time on the development of speaking and listening abilities and intermediate and advanced students might need more practice in reading and writing. The following are some suggestions for developing separated skills.
To promote speaking skills, the teacher could use communication games, problem solving activities, simulation/role play, personal responses, rules /patterns of conversation, and so on to engage the students in language interaction. Putting pictures in a correct sequence; following directions on a map; checking off items in a photograph; completing a grid, timetable, or chart of information, etc. can be used to develop listening skills.
Reading skills could be developed through skimming, scanning, text unscrambling, information transfer activities, and so on.
The classroom can also provide an environment for writing at each of the following three main stages: 1. gathering ideas: prewriting and planning; 2. working on drafts; and 3. preparing the final version.
The primary means by which this can be done is by establishing a collaborative, interactive framework where learners work together on their writing in a "workshop" atmosphere.
Exemplification Class Description 50 Chinese students in a senior high school who have studied English as a foreign language for almost five years and have had certain command of English vocabulary, grammar, etc.
Objectives In this lesson, students will mainly learn how to make suggestions/give advice. The lesson will concentrate on speaking skill, but listening skill will also get trained since communication involves both speaking and listening. For the same reason, reading and writing skills will get practised. Fluency and accuracy are equally emphasized.
Teaching Aids Audio-tape, handouts, blackboard, chalk, etc.
Time 40 minutes Procedures Step 1 Teacher asks students to listen to the tape, then answer the questions: Introductory remarks: Jane and Lily, the two speakers, are roommates and good friends. Now Jane looks worried. What's the matter with her? Let's listen and find out.
Questions: What's the problem with Jane? Is Jane going to see "Home Alone"? What's Lily going to do this afternoon? Teacher calls on individual students to answer, and makes sure that students have got the main idea of the conversation.
Step 2 Teacher puts the following list on the blackboard: Ways of making suggestions /giving advice: 1. If I were you, I would ...
2. Why don't you ...
3. You could ...
4. Listen to me, . . .
5. How about ...
6. Take my advice and ...
Teacher gives an example for each pattern.
Step 3 Students practise the dialogue with the help of the handouts, which creates a kind of "information gap": half of the class only have Jane's words, the other half have only Lily's. This is supposed to be interesting and motivating because students need to, listen carefully and see how their part fits in with the other speaker's part. First, teacher asks all the Lilys to find a Jane.
Since desks and chairs are fixed and the number of students is " large, the teacher suggests they work with a partner nearby.
(This is very good time to give real examples of how to make suggestions. "Mary, why not work with Tom?", "Alice, you could turn around and work with Juanna"; etc. And the teacher could also give her requirements by suggesting "If I were you, I would try not to look at the sheet too often" , "You don't have to say the exact words on the paper." This would give students very good examples of making suggestions.) Then students swap their roles. Janes become Lilys and Lilys become Janes. They do the same as above.
Step 4 Teacher asks the students to first put away their sheets and find a new partner to work together and make a mini-dialogue of their own of identifying problems, making suggestions/giving advice. Then teacher asks one pair to stand up and share their dialogue with the class.
Step 5 Group work In groups of 3 or 4 students, one member tells the others the problem she/he is having, others give advice and make suggestions. No repetition of just one sentence pattern is permitted.
Students try not to make the same suggestions as others have already made. ( In this way, students will speak actively and creatively. ) The teacher walks around,- gives. suggestions, helps when help is necessary, and makes corrections occasionally.
Step 6 One group reports (volunteer or teacher asks). If the teacher is going to call on a group, she gives that group more help before the report, making it good enough to be a model.
Step 7 Teacher gives the following letter for students to read and helps.
them with difficult vocabulary.
Step 8 As home assignment the teacher asks the students to write a letter to Christina.
A sample lesson Dear Tracy, I'm a quiet girl. I graduated from university six months ago and now work at a post office. I haven't been very happy since I started working.
When I was a student I dreamed of having my own room, reading books or listening to the radio in my spare time, doing anything I like now all my dreams have come true. However, my life isn't as I imagined it to be.
At my new home I haven't been able to find any friends because the people who live around me are all adults. I have no experience or interest in the things they talk about. I'm lonely. I feel sad whenever I think about it.
Although my home is not far away, I dislike going home. My parents give me too much care and love. They don't let me do anything for myself and I can't stop them from helping me. This only makes them tired and me unhappy and prevents me from learning how to take care of myself.
I feel lonely and unhappy. I want to study in my spare time , but my mind is too preoccupied. If it wasn't for my family, my life would have no meaning. 1 feel I can't do anything on my own. Where is my value? Christina Summary and Comments In the last two decades the scope of CLT has expanded considerably. Its comprehensiveness thus makes it different in scope and status from any other approaches or methods. There is no single text or authority on it, nor any single model that is universally accepted as authoritative. For some, CLT means little more than an integration of grammatical and functional teaching, paying systematic attention to functional as well as structural aspects of language. For others, it means using procedures where learners work in pairs or groups employing available language resources in problem-solving tasks.
The Communicative Approach is now accepted by many applied linguists and classroom teachers as the most effective approach among those in general use. There are a number of reasons why the Communicative Approach is so attractive. Apart from providing a richer teaching and learning environment, it can first include wider considerations of what is appropriate as well as what is accurate; second it can handle a wider range of language, covering texts and conversations as well as sentences; third the Communicative Approach can provide realistic and motivating language practice; and lastly it uses what learners "know" about the functions of language from their experience with their own mother tongue.
If we briefly summarize the Communicative Approach we find that it views language as a means of conveying meaning. It recognizes that language structure extends above sentence level and that context is crucial to the way that meanings can appropriately be expressed and understood. It thus acknowledges the importance of non-linguistic information in any use of language. As for its view of learning, it is agreed that learning is helped to occur if input is meaningful and is based on topics and activities that are relevant and interesting to the learners.
At the level of classroom teaching, the Communicative Approach holds that activities should provide opportunities for learners to use the language. Teachers should try to match at least some activities to learners' interests, thereby maintaining learners' motivation. Teachers and students should cooperate to allow the switch between more and less controlled activities to take place smoothly. Materials should be designed to provide teachers and learners with a balance of accuracy and fluency based work. They should be "authentic" materials so as to prepare learners for the reality of the second language in use outside the classroom.
With regard to syllabus design, the Communicative Approach emphasizes learners' needs. But how to identify those needs quickly and cheaply, and to what extent all learners can be said to have a common need is still a matter of disagreement. It remains vague about how close it is practically to tailor a syllabus to learners' needs and about the relative importance of accuracy and fluency.
People seem also to realize the possible pedagogical risks connected with CLT. The most obvious risk is the fossilization of learner's errors. It results from one of its fundamental principles, namely, that it avoids direct correction of speech errors and makes the teacher accept structurally erroneous utterances as well as encouraging the use of communicative strategies. People worried about the overuse of communication strategies by the learners, who become very adapted at employing these strategies and develop what Canale and Swain (1980) call "strategic competence", that is the ability to get meaning across in spite of an inadequate overall competence in the target language. Though this ability is necessary in communication, it involves a certain danger: the loss of motivation for further learning and further linguistic development. Many learners may often feel disinclined to invest effort into further learning when they know that, after all, they can already cope with the most urgent communicative situation. And what's more, CLT is unclear about how the rules of use can be taught though it emphasizes the importance of teaching the rules of use. After all, classroom setting is different from real-life situation.
There is much in the Communicative Approach that is still open to debate, and people have reacted in various ways to and against the communicative movement since the 1970s. However, the main principles, with varying degrees of change and modification, have had a lasting impact on materials and methods that should not be underestimated.
1. What are the two categories of meaning of language proposed by Wilkins? 

What is the distinction between the two terms? 

2. How do you understand the relationship between the grammatical forms of a language and their communicative functions? 

3. How do your teaching materials handle the relationship between grammar and communicative function? 

For instance; is a "function" taught together with several grammatical forms, or just one? 

Alternatively, is a "function" just used as an example where the main focus is on teaching grammar? 

4. How do you understand the statement "form and function operate as part of a wider network of factors"? 

5. Appropriacy of language use has to be considered alongside accuracy. What implications does this have for attitudes to errors? 

6. How do you interpret the idea of "communicating in English" in your case, as a learner of English? 

7. Is the Communicative Approach a useful one for all proficiency levels, particularly for beginners? 

8. Does it always matter if the "real world" is not being practised in the classroom? 

Why or why not?
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