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The Natural Approach is an approach proposed by Krashen and Terrell to develop teaching

principles which emphasize natural communication rather than formal grammar study and are

tolerant of learners' errors. It pays particular attention to the informal acquisition of language

rules. The core of the Natural Approach is language acquisition which is considered a subconscious process , dependent on two factors: the

amount of comprehensible input the students get,

and the strength of their affective filters , that is ,

The amount of input the students "allow in.”
Background

The Natural Approach was proposed in 1977 by Tracy Terrell，a teacher

of Spanish at the University of California. It was originally developed for

foreign language instruction at the university and high school levels. The

Natural Approach grew out of Terrell's experiences of teaching Spanish

classes．Since that time Terrell and others have experimented with implementing the Natural Approach in classes from elementary to advanced

levels and with several other languages．At the same time，Terrell joined

force with Stephen Krashen，an applied linguist at the University of

Southern California．Drawing on Krashen's influential theory of Second

Language Acquisition，they tried to provide a detailed theoretical rationale for the Natural Approach．In 1983，their joint effort came out in a

book The Natural Approach：Language Acquisition in the Classroom，

which states the principles and practices of the Natural Approach．Since

then the Natural Approach has attracted a wider interest than some other

innovative language teaching proposals such as Total Physical Response，

Suggestopaedia，the Silent Way，Community Language Learning，largely because of its support by Krashen.

The term “natural" indicates that the principles underlying the approach

conform to the principles of naturalistic language learning in young children．This new philosophy of language teaching was an attempt to develop a language teaching proposal that incorporated the “naturalistic” principle
in the studies of second language acquisition. The Natural Approach
emphasizes the central role of comprehension and believer that t

1. Comprehension abilities precede productive skills it) learning a language,

2. The teaching of speaking should be delayed until comprehension skills
are established;

3. Skills acquired through listening transfer to other skills
4. Teaching should emphasize meaning rather then formand
5. Teaching should minimize learners' stress
Theoretical Basis

Theory of language

Krashen and Terrell see communication as the primary function of language and since their approach focuses- on teaching communicative abilities, they identify the Natural Approach with the Communicative Approach. They claim the Natural Approach " is similar to other communicative approaches being developed today. "(1983:17) They reject earlier

methods of language teaching, such as the Audiolingual Method, which

viewed grammar as the central component of language. What Krashen

and Terrell emphasize in their approach is the primacy of meaning. They

stress the importance of vocabulary, suggesting that a language is essentially its lexicon. Grammar has only the insignificant function of determining how words are used to convey meaning.

Though they claim language is a vehicle for communicating meaning, and

state that "acquisition can take place only when people understand messages in the target language", they view language learning as mastery of

structures by stages- This is revealed clearly in their own statement:

"The input hypothesis states that in order for acquirers to progress to the

next stage in the acquisition of the target language, they need to understand input language that includes a structure that is part of the next stage. "(Krashen & Terrell,1983:32)

Krashen refers to this with the formula i + 1, which means input that

contains structures slightly above the learner's present level. Meaning is

of primary importance in the Natural Approach. The lexicon for both

comprehension and production is considered critical in the construction

and interpretation of messages. Lexical items in messages are necessarily

grammatically structured, and more complex messages involve more complex grammatical structures. However, they hold that grammatical structure does not require explicit analysis or attention by the teacher, by the

learner, or in language teaching materials. They assume that " if we provide discussion, hence input, over a wide variety of topics while pursuing

communicative goal, the necessary grammatical structures are automatically provided in the input. "(1983:72)

Theory of learning

The monitor model is the center of Krashen's second language learning

theory. The theory evolved in the late 1970s in a series of articles and later established in a number of books. Krashen argues that his account pro: vides a general or "overall theory" of second language acquisition with important implications for language teaching.

Krashen's monitor model of second language development distinguishes

two distinct processes in second and foreign language development and

use. One is called "acquisition", which refers to the subconscious process

leading to the development of "competence" and is not dependent on the

teaching of grammatical rules. The second process, called "learning", refers to the conscious study and knowledge of grammatical rules. In-producing utterances, learners initially use their acquired system of rules.

Learning and learned rules have only one function: to serve as a monitor

or editor of utterances initiated by the acquired system.

Krashen's theory consists of a set of five basic hypotheses, which will be

described one by one in outline form:

1 . The acquisition -learning hypothesis

Krashen maintains that second language learners have at their disposal

two distinct and independent ways of developing competence in a second

language. One is acquisition, The other is learning. Acquisition comes

about through meaningful interaction in a natural communication setting.

Speakers are not concerned with language form, but with meaning. This

contrasts with the language learning situation in which students try not to

make mistakes and their teacher corrects them once they are found. In

classroom settings, formal rules and feedback provide the basis for language instruction. Krashen believes that acquiring a language is more

successful and longer lasting than learning. Learning, according w the

theory, cannot lead to acquisition.

2. The monitor hypothesis

According to Krashen, learning and acquisition are used in very specific ways in

second language performance. The monitor hypothesis states that learning has

only one function, and that is as a monitor. It uses conscious grammatical

knowledge to determine the form of produced utterances. The Monitor (used

as a metaphor to refer to knowledge of grammar rules) is thought to play a minor role in the second language teaming process. Acquisition enables the speaker to produce utterances and is responsible for fluency. Thus the Monitor is

thought to alter the output of the acquired system before or after the utterance

is actually written or spoken, but the utterance is initiated entirely by the acquired system. Krashen's position is that conscious knowledge of rules does not

help acquisition, but only enables the learner to "polish up 0 what has been acquired through communication- The focus of language teaching, therefore

should not be rule-learning but communication. (McLaughlin, 1987:24)

3. The natural order hypothesis

The natural order hypothesis states that "we acquire the rules of language

in a predictable order, some rules tending to come early and others late.

The order does not appear to be determined solely by formal simplicity

and there is evidence that it is independent of the order in which rules are

taught in language classes. "(Krashen,1985:1) In other words, no matter which rules are taught first, and which are taught later, the learners

would always acquire the rules in a certain order. In addition, the order

of rule acquisition is the same whether you learn a language in the classroom or in a natural setting.

4. The input hypothesis

Krashen regarded this hypothesis as the most important concept in second

language acquisition today , because it attempts to answer the critical

question of how people acquire language. This hypothesis assumes that

humans acquire language in only one way - by understanding messages,

or by receiving “comprehensible input", which refers to utterances that

the learner understands based on the context in which they are used as

well as the language in which they are phrased. In language acquisition,

we move from i, our current level, to i + 1, the next level along the

natural order, by understanding input containing i + l .

This hypothesis involves four main issues:

First, the hypothesis relates to acquisition, not to learning. Second, people acquire language best by understanding input that is slightly beyond

their current level of competence. Comprehension is helped by the situation and the }:context, extra-linguistic information and knowledge of the

world. Third, the ability to speak fluently cannot be taught directly;

rather , it "emerges" independently in time, after the acquirer has built

up linguistic competence by understanding input. Fourth, if there is sufficient quantity of comprehensible input, i + 1 will usually be provided

automatically.

5. The affective filter hypothesis

Krashen argues that comprehensible input is a necessary, but not a sufficient condition for successful acquisition. Attitudinal factors also play an

important role in acquiring a second language. Krashen sees the learner's

emotional state or attitudes as an adjustable filter (a metaphor) that freely passes or blocks input necessary to acquisition. A lower affective filter

is desirable, since it allows in more of this necessary input. According to

this hypothesis, comprehensible input may not be utilized by second language acquirers if there is a "mental block" that prevents them from fully

profiting from it. Krashen identifies three kinds of affective variables related to second language acquisition:

1. Motivation. Learners with high motivation generally do better.

2. Self-confidence. Learners with self-confidence and a good self-image

tend to be more successful.

3. Anxiety. Low personal anxiety and classroom anxiety are more conductive to second language acquisition.

The affective filter hypothesis states that acquirers with a low affective

filter, i.e. with high motivation, self-confidence, low anxiety level, seek

and receive more input. They interact with confidence, and are more receptive to the input they receive. Anxious acquirers have a high affective

filter, which prevents acquisition from taking place. For Krashen, the

affective filter is the principal source of individual differences in second

language acquisition.

Basic Principles

Main features

The Natural Approach considers input as the most important element of

any language teaching programme. Language is best taught, when it is

being used to transmit messages, not when it is explicitly taught for conscious learning. This has several implications for classroom practice.

First, it implies that whatever helps comprehension is important. Second, it implies that vocabulary is important. With more vocabulary there

will be more comprehension and with more comprehension, there will be

more acquisition. A third implication is the needs to be concerned primarily with whether the students understand the message. The fourth implication is that the classroom may be a very good place for second language acquisition. The last one is that effective classroom input must be

interesting. Topics of universal appeal will be valuable, especially those

of personal interest to the students.

According to the Natural Approach, speaking is not absolutely essential

for language acquisition. People acquire a language from what they hear

(or read) and understand, not from what they say. The input hypothesis

claims that the best way to teach speaking is to focus on listening ( and

reading ) and spoken fluency will emerge on its own. The Natural Approach also claims that grammar instruction has a limited role. Grammar

use should be limited to situations where it will not interfere with communication. The time to use the Monitor is in writing and in prepared

speech. Between the two tools for communication, vocabulary and grammar, vocabulary is the most essential one.

Based on the above arguments, the Natural Approach sets up a number of

guidelines for classroom practice:

1. The goal of the Natural Approach is communication skills.

2. Comprehension precedes production.

3. Production emerges.

4. Acquisition activities are essential:

5. Lower the affective filter.

In a Natural Approach classroom, most of the classroom time is spent on

activities which foster acquisition. The teacher allows the natural order to
take place by allowing students errors to occur without undue emphasis

on error correction. He will encourage appropriate and optimal Monitor

use. Students are not expected to apply rules consciously in the oral communicative activities of the classroom. The teacher tries to bring down

the affective filter to as low a level as possible. For example, there is no

demand for early speech production. The teacher will not ask the students to speak the target language until they are ready. Students are allowed to make the decision when they wish to begin speaking the target

language. The teacher will encourage the students' efforts at speaking.

If they make, errors of language form they are not corrected directly. This

reduces the anxiety of the students considerably.

The method has the following characteristics;

1. Class time is devoted primarily to providing input for acquisition.

2. The teacher speaks only the target language in the classroom. Students may use either the first or second language. If they choose to

respond i the second language, their errors are not corrected unless

meaning ,s affected.

3. Homework may include formal grammar work. Errors are corrected.

4. Activities may involve the use of a certain structure, but the goals

are to enable students to talk about ideas, perform tasks, and solve

problems.

The Natural Approach sees the language acquirer as a processor of comprehensible, input. He is challenged by input that is slightly beyond his

current level of competence and is able to assign meaning to this input

through active use of context and extralinguistic information. He can decide when to speak, what to speak about, and what linguistic expressions

to use in speaking. His roles change according to their stage of linguistic

development. He is expected to participate in communication activities

with other learners. The more they get involved in meaningful communication, the more input they will receive, hence, more acquisition.

The Natural Approach teacher has three central roles. She is first the primary source of comprehensible input in the target language and the primary generator of that input. Her second role is to create a classroom atmosphere that is interesting, friendly, and in which there is a low affective filter for learning. Finally, the teacher must choose and use a rich

mix of classroom activities, involving a variety of group sizes, content,

and contexts. She is responsible for collecting materials and designing

their use.

To assess students' progress, the Natural Approach sets examinations

which are usually conducted in the following manner?
Listening

1. Examiner presents students with various pictures and then describes

one of the pictures, asking the students to identify the one being described. ( The purpose is to test the developing ability to recognize

key lexical items and to use context to guess at meaning.

2. Examiner makes statements about pictures, items, or actions and asks

the students to judge whether they are true or false.

3. As students begin to produce sentences and engage in discourse, more

sophisticated tests are necessary. e.g. Students listen to a dialogue one

or more times and then answer questions about the content of the dialogue.

Speaking

1. The most widely used oral examination is the oral interview in which

the teacher asks open-ended questions in a relaxed informal context,

trying to stimulate as much conversational output from the student as

possible.

2. The students are paired up and asked to engage in a conversation

which can be evaluated by listening directly to the conversation or later to a recording of the conversation.

Reading and writing

A reading comprehension test tests readers on whether they have understood the main point, or "gist" of the text. Usually the students read a

passage and answer questions based on the passages. Normally, these

require some sort of inference.

Objectives

The Natural Approach is primarily designed to develop basic communication skills - both oral and written - and is designed to help beginners

become intermediates. The students are expected to be able to function

adequately in the target situation, i.e. be able to understand the speaker

of the target language and to convey their requests and ideas. They

should be able to make the meaning clear but not necessarily be accurate

in all details of grammar. ( Krashen & Terrell, 1983)

The goals of a Natural Approach class are based on an assessment of

students' needs -the situations in which they will use the target language and the sorts of topics they will have to communicate information

about. The goals are divided according to basic personal communication

skills and academic learning skills, with focus on the former. Communication goals are specified in terms of situations, functions and topics. For

example, the situation is in a hotel in which the students must use the

target language for interaction, the function should be a request for information, and the topic of communication is obtaining lodging.

The syllabus of the Natural Approach consists of topics and situations

which are considered most useful to beginning students. The functions

are not specified or suggested but are felt to derive naturally from the topics and situations. There is no specified order of grammar rules. The only

firm sequence is one based on communication goals. This means a semantic rather than a linguistic orientation, ie. should a student learn to order

a meal in a restaurant or learn how to talk about previous vacation first?

In any case, which will come first -will be determined on the basis of

which is more comprehensible and which is more relevant to the students.

The Natural Approach holds that the purpose of a language course will

vary according to the needs of the students and their particular interests.

The goals of language courses for specific purposes will be different from

that of general language courses. Since the Natural Approach is offered as

a general set of principles applicable to a wide variety of situations, as in

communicative language teaching, specific objective` depend upon learners' needs and the skills and level being taught. Therefore it is difficult

to specify communicative goals that necessarily fit the needs of all students.

Techniques

With regard to teaching techniques, the Natural Approach claims to be

highly flexible in the classroom and is able to incorporate any of the techniques of those approaches like Total Physical Response, Suggestopaedia,

Community Language Learning, Direct Method, Communicative Language Teaching, etc. where appropriate, without depending exclusively

on any of them. From the beginning of a class taught according to the

Natural Approach, emphasis is on presenting comprehensible input in the

target language. The teacher's talk focuses on objects in the classroom

and on the content of pictures, as with the Direct Method. To minimize

stress, learners are not required to say anything until they feel ready, but

they are expected to respond to the teacher's commands and questions in

other ways.

When learners are ready to begin talking in the target language, the

teacher provides comprehensible language and simple response opportunities. The teacher talks slowly and distinctly, asking questions and eliciting one-word answers. There is a gradual progression from yes/no questions, through either-<,r questions, u , questions that students can answer

using words they have heard used by the teacher. Students are not expected to use a word actively until they have heard it many times. Charts, pictures, advertisements, and other realia serve as the focal points for

questions, and when the students' competence permits, talk moves to

class members. Pair or group work may be employed , followed by

whole-class discussion led by the teacher.

The core of the Natural Approach classroom is a series of acquisition activities-those focus on meaningful communication rather than language

form. The most important function of these activities is to provide comprehensible input, and in a sense, the main task is to develop listening

skills, and the valuable by-product is the development of oral communication. Each activity focuses on a particular topic and /or situation, e.g.

what the students in the class did last night, how to order food in a restaurant, etc. The activity may also often have a specific form or structure

which will tend to be used repeatedly in that particular activity. In order

for input to serve as a basis for the acquisition process, we must ensure

that there is a focus on transmission of relevant information and a means

for aiding comprehension. The effectiveness of any acquisition activity

can be measured by the interests it evokes in the students to comment on

or ask questions about the topics which have been treated.

The acquisition activities are divided into four groups; affective-humanistic, problem- solving, games, and content.

Affective-humanistic activities attempt to involve students' feelings,

opinions, desires, reactions, ideas, and experiences. Open dialogues, interviews, reference ranking, personal charts and tables, supplying personal information, imagination, description, etc. are often used to involve students in communicating information about themselves.

Problem-solving activities are those in which the students' attention is

focused on finding a correct answer to a question, a problem or a situation. In many cases, the students work on a problem in small groups using the target language to discuss and solve the problem or finding the desired information. In other cases, the class and teacher discuss the problem together and solve it together.

Games are the third group of activities. Doing games is an important experience in the acquisition process. Games can take many forms and there

are many different sorts of elements which make up a game activity. In a

Natural Approach classroom, the primary focus of any particular game is

on words, discussion, action, contest, problem-solving, and guess. And

most games exhibit a combination of these elements.

Content activities are the ones whose purpose is for the students to learn

something new other than language. Examples of content activities include slide shows, panels, individual reports and presentations, "show

and tell" activities, music, films, film scripts, TV reports, news broadcasts, guest lectures, native speaker visitors, reading and discussions

about any sort of the target language and culture. Content activities provide comprehensible input in a situation in which the students' attention

is on the message and not on form. Many of these activities are done in

groups to ensure that more students have the opportunity to produce a

sizeable amount of the target language.

The Natural Approach claims that acquired knowledge is used to generate

utterances while learned knowledge serves primarily a monitoring function. For this reason, classroom activities to facilitate acquisition play a

dominant role in the classroom. Learning activities do not begin until the

students have progressed through the pre-speaking and one-word stages,

ie. until they are starting to produce at least short sentences. For children, acquisition activities will continue to dominate the class and learning activities will be used primarily in learning to write. For adults, at

least 80 % of the course should be devoted to acquisition activities and

only 20 % or less be given to learning exercises. Examples of learning exercises are:

1. written grammar drills;

2. Audiolingual drills; and

3. communicative grammar drills,

In the early stages of speech production, the Natural Approach uses random volunteered group responses, which place little demand on the individual student bat allow early use of the target language. The teacher

asks a question and students can respond as they wish without raising

hands. As for errors, if students' response is wrong in meaning, the

teacher will correct them immediately. For example, the teacher pointing

to a picture of a table asks, " What is this?" and the student replies

"Chair." In this case, the teacher will correct the error directly. "No,

this isn't a chair, it's a table. " But if the response is appropriate and well

formed, but pronounced incorrectly, the teacher will first give a positive

response, then use the mispronounced lexical item in en expanded answer. For example, the teacher says, "This woman is wearing a zed

. . . " ( pointing to a blouse ) A student mispronounced the word

"blouse. " The teacher might reply" Yes, that's right, she's wearing a

red blouse." With those responses which are appropriate but syntactically

incomplete or ill-formed, the teacher will use the same technique. The

point of the expansion is to supply comprehensible input and encourage

communication, not to expect that the students will correct themselves

anti repeat the utterance in a correct form.

From the above examples we could see that attitude of the Natural Approach towards students' responses and errors is positive. If students

make mistakes, the teacher should unconsciously and automatically use

reformations and expansions, just as in real-life situations. Error correction should be used for conscious learning and be limited to rules and situations where monitoring is possible and appropriate.

The particularly goad technique is the one developed by James Asher

which forms the basis of his Total Physical Response approach. It consists of giving commands to students and having theta actually act out

what the teacher says. At first the commands are quite simple: stand up'.

turn around, raise your band, etc. Another technique is to use physical

characteristics and clothing of the students themselves. This technique

. requires, as students' responses, only identification of students in the

class. The teacher uses context and items to make the meanings of the

key words clear: hair, brown, long, short, etc. Then a student is selected and described: What is your name? Class, look at Barbara. She has

long, brown hair. Her hair is long and brown. Her hair is not short, it is

long, The teacher uses mime, gestures and context to ensure comprehension. Then she asks students such questions like "What is the name of

the student with long brown hair? "(Students answer" Barbara.") Students only have to remember and produce the name of a fellow student.

The same can be done with articles of clothing and colors. For example,

"Who is wearing a yellow skirt?" "Who is wearing a brown dress?" ,

etc.

The teacher can also use visuals, especially pictures cut out from magazines to serve the same purpose. She introduces the pictures to the entire

class one at a time focusing usually on one single item or activity in the

picture. She may introduce one to five new words while talking about the

picture. Then she passes the picture to a particular student in the class.

The students' task is to remember the name of the student with a

particular picture. For example, "Tom has the picture of the sailboat",

"John has the picture of the family watching TV", and so forth. The

teacher will ask questions like, "Who has the picture with the sailboat?"

Again, the students need only produce a name in response.

It is also possible to combine the use of pictures with Total Physical Response: "Tim, find the picture of the little girl with her dog and give it to

the woman with the pink blouse." Or, one can combine general observations about the pictures with commands: "If there is a woman in your

picture, stand up. If there is something blue in your picture, touch your

right shoulder." If the group is small, another technique can be used

which is to describe several pictures, asking the students to point to the

picture being described.

In all these activities, the teacher attempts to maintain a constant flow of

comprehensible input. The students will be successful if the teacher keeps

their attention on key lexical items, uses appropriate gestures, and uses

context to help them understand. If the teacher uses repetition and paraphrase, the input will be more comprehensible. For example, "There are

two men in this picture. Two, one, two. They are young. They are two

young men. Do you think they are young or old?" (Krashen & Terrell,

1933)

The Natural Approach believes that there are many advantages of a preproduction stage. At this stage, the techniques described above are realistic enough to

1. provide comprehensible input,

2. maintain focus on the massage and

3. help lower affective filters.

This pre-production stage allows the students an opportunity to begin the

acquisition process.

The Natural Approach claims that the transition from pre-production input to a stage in which students begin to speak is simple if opportunities

for production are made available gradually within the normal comprehension activities. The earliest verbal responses in the target language will be

"yes/no" in reply to a simple question "Is the boy tall?” The next step integrates the use of "either-or " questions into the comprehension questions. " Is this a dog or a cat?" "Dog." will be an acceptable answer.

Then the teacher moves on to ask students to identify items which have

been introduced several times, "What is this? What color is her skirt?",

etc. In all cases the students need only say a single word to answer the

question.

Exemplification

Since the Natural Approach teacher expects students to be able to deal

with a particular set of topics in a given situation, activities in the class

are organized in a communicative way. The Natural Approach uses three

stages as a basis for beginners; all involve personalization and the use of

family topics and situations. The first stage is aimed primarily at lowering the affective filter by putting the students into situations in which

they can get to know each other personally. This is the personal identification stage. The students learn how to describe themselves, their family, and their friends in the target language. The second stage consists of

giving the students comprehensible input about experiences and allowing

for opportunities to engage in conversations about their own experiences.

The third stage consists of input and discussions, concerning opinions.

Students discuss political issues, civil rights, family, and so forth, and

gain the competence to express their own views. Through these stages,

students are given ample opportunity to use the target language in a variety of communicative situations: a trip to a doctor, making purchases,

preparing a meal, and so forth.

A sample lesson

The first hours of a Natural Approach class are usually devoted to activities in which the students receive comprehensible input. They must be

able to participate in a language activity without having to respond in the

target language. The following is an example of teacher-talk based on

pictures, which includes examples of all those techniques for encouraging

early production.

Is there a woman fn this picture? ( Yes) . Is there a man in this picture? (No). Is the woman old or young? ( Young). Yes, she's young.,

but very ugly. (Class. responds no, pretty) . That's right, she is not

ugly, she is pretty. What is she wearing? (Dress). Yes, she's wearing

a dress. What color is the dress? (Blue). Right, she's wearing a

blue dress. And what do you see behind her? ( Tree) . Yes, there are

trees. Are they tall? ( Yes). And beside her is a-(dog). Yes, a

large dog is standing to her right. (Krashen & Terrell,1983:79)

The Natural Approach teacher may also use charts and advertisements in

their class. They are regarded as good sources of stimuli for giving comprehensible input in the single-word stage; timetable, charts of school

subjects, weekly schedule are useful sources. The teacher could also use a

form and have students interview each other to get the desired information and fill out the required information in the form.

Simple advertisements can be used as a basis for providing input which

contains numbers used in prices. The following are sample clothing ads

accompanied by possible teacher-talk input:

How much are the jeans? How much do you save? Which costs more,

the jeans or the corduroy jeans? How much were the Western shirts

originally? If you buy one shirt and two pairs of jeans, what is the

least it will cost you? Look at the ad for the sale on designer sportswear.

What is the cost now of the least expensive skirt'.' And the most expensive skirt? What was the most expensive item mentioned in this ad? The

least expensive? If you buy a .skirt and a blouse, what is the most it

could cost you? And the least?

To encourage the development of early production, the Natural Approach

teacher can use open-ended sentences or open dialogues and the students

are asked to fill the slots. Look at the two examples:

1. Open-ended sentences:

In this room there is a . I am wearing a In my

purse there is a

In my bedroom I have a After class I went to

2. Open dialogue:

Where are you going? -Hi, my name is-- To the - Pleased to meet you. I'm

- What for? -Are you from

--TO - -Yes. (No, I'm from ).

Another activity in early stages is association. The meaning of a new item

is associated not only with its target language form but with a particular

student. Let's examine one example: The teacher writes the following

pattern on the board:

I like to

You like to

He likes to

She likes to

and tells the students that they are going to talk about things they like to

do. Then each student will indicate a single activity he enjoys: I like to
fish; to swim, to play basketball, etc. Each student chooses only one activity and no student may choose an activity if it has been selected. Suppose the activity first chosen is "to eat. " The teacher writes on the board

"eat" while saying "Jim likes to eat." Next, the teacher makes several

comments or asks the students simple questions about the activity, like

"We all like to eat, mast of us eat too much. " or anything else which the

students can understand. Then the teacher asks the next student for an

activity and repeats the process. After several verbs have been introduced, the teacher systematically reviews by asking questions which

require only a single word answer. "Who likes to eat? Does Martin like to

ski or to play volleyball? , . . " This conversational review during the activity has two goals: to provide more comprehensible input and to allow

time for the association of new vocabulary with individual students.

Let's look at the sequence of a lesson using the Natural Approach:

1. The teacher gives a command in the target language and performs it

with the students.

2. The students say nothing.

3. The teacher gives the commands quite quickly.

4. The teacher sits down and issues commands to the volunteers.

5. The teacher directs students other than the volunteers.

6. The teacher introduces new commands after she is satisfied that the

first few commands have been mastered.

7. The teacher changes the order of the commands.

8. When the students make an error, the teacher repeats the commands

while acting it out.

9. The teacher gives the students commands they haven't heard before.

10. The teacher writes the commands on the blackboard.

11. A few weeks later, students who haven't spoken before give commands as teacher does.

The major technique used in this lesson is the use of commands to direct

behaviour. Meanwhile the teacher varies the sequence of the commands

so that students do not simply memorize the action sequence without ever

connecting the actions with the language. The second technique is role

reversal. Students command their teacher and classmates to perform some

actions. Students will want to speak after ten to twenty hours of instruction, although some students may take longer. The third technique is action sequence or an operation. As the students learn more and more of the

target language, a longer series of connected commands can be given,

which together comprise a whole procedure.

Summary and Comments

The Natural Approach is an attempt to simulate in the classroom an environment that will be similar to the context in which children acquire

their first language, as they create utterances to express their own

thoughts. This natural language learning does not overlook the need that

many adolescent or adult learners feel for the security of structured learning. Students are encouraged to study the grammar of the language out of

class as they feel the need for it so that class time can be devoted to communicative interaction, which is considered the more important activity.

This means skill-getting out of class and skill-using in group activities in

class.

The basic principle of the Natural Approach is the distinction Krashen has

drawn between language acquisition and language learning. Acquisition,

it is claimed, takes place during real communication in the language and

is considered to be the source of the students' ability to use the language

in unstructured interaction. Formal learning of the language may

contribute to the self-monitoring, or self-editing, of output that sometimes occurs when speakers have time to reflect and focus on the form of

their utterances. Krashen considers that formal learning of language rules
or practice in using these rules is of very little importance in the development of communicative ability for most language learners, whereas active

interaction in the language should be the major activity in the classroom.

In this approach, listening comprehension is emphasized (since first-language learners typically develop comprehension long before they speak).

Early listening is usually accompanied by some form of activity. Recommended techniques are physical responses to instructions given in the new

language, as in Asher's Total Physical Response, and simple verbal or

nonverbal responses to pictures or to comments by the teacher on what

other students are wearing or doing (as in the Direct Method). This

makes the linguistic input comprehensible to the students; who are not

expected to respond verbally, in other than one-word responses, until

they comprehend and feel ready to contribute of their own accord.

The proponents of natural language learning maintain that, through these

techniques, the innate capacities to acquire a language that all individuals

possess will be tapped; students will have ample opportunities to test

their hypotheses about the nature of the new language; their interim

grammars will be accepted and tolerated while they are refining their hypotheses through experience in communication; and they will get much

practice in creating new utterances in meaningful contexts. In order to

succeed, this approach requires a low-anxiety situation where students

feel at home with each other and with the teacher and are willing to express themselves freely. To maintain this atmosphere, Terrell advocates

that students not be corrected during acquisition activities, although reconstruction and expansion of students' deviant utterances by the teacher

in a conversational, relaxing mode are used. When students begin to

speak, much use is made of enjoyable and natural activities, like games,

problem-solving tasks, sharing experiences, and discussing slides or artifacts -all of which are activities that concentrate the students' attention

on meaning, not form of utterances.

The Natural Approach belongs to a tradition of language teaching methods based on observation and interpretation of how learners acquire both

first and second languages in nonformal settings. Such methods reject the

grammatical organization of language as a prerequisite to teaching. The

central hypothesis of the theory underlying the Natural Approach is that

language acquisition occur-, in only one way: by understanding messages,

and language is viewed as a vehicle for communicating meanings and messages. In the Natural Approach, a focus on comprehension and meaningful communication as well as the provision of the right kinds of comprehensible input provide the necessary and sufficient conditions for successful classroom second and foreign language acquisition.

The advantages of the input-rich classroom are obvious. In most cases,

the classroom is practically the only source of comprehensible input in the

target language. It is not always easy for beginning students at an extremely low level to put themselves into situations in which they interact

with native speakers on a one-to-one basis. However, the Natural Approach classroom contains an teacher whose main purpose is to create a

net of speech which will enable students to begin interacting using the

target language and to begin the acquisition process; the teacher can provide a large amount of input without forcing the students to respond in

the target language immediately. In the classroom, students also have the

advantage of being able to interact in meaningful situations with other

students at or near their own level of competence. And another important

feature of the classroom is that the teacher is aware of the specific vocabulary needs of the students and can concentrate on appropriate and useful

domains. : : Thus the conclusion is that while the real world can provide

excellent input for intermediate or advanced acquirers, the classroom consisting of acquisition activities can be an excellent environment for beginners. 
Terrell believes that it is quite possible for students to learn to communicate in a classroom situation in a second language, and he does not advocate deferring the goals of communication until advanced levels or special-purpose courses. Instead he stresses three general principles on which

language learning should be based:

1. The classroom should be devoted primarily to activities which foster

acquisition ( activities which promote learning might be assigned as

homework)

2. The teacher should not correct students' speech errors directly;

3. The students should be allowed to respond in either the target language, their native language, or a mixture of the two. (Terrell
1982:12)

Of the three, he states that 1. is clearly the most important, given the

primacy of. the acquisition system in Krashen's theory.

Terrell's emphasis, like Krashen's, is clearly on the process of language

acquisition rather than on the product, and from Krashen's research it is

possible to derive pedagogical principles similar to Terrell's . However,

Krashen in his early work appeared not just to ignore but to view as irrelevant many factors that had previously been considered essential in second

language course design. He seems to take for granted that since there is a

natural process of second language acquisition - or a natural syllabus that

will in any case emerge - there is no need to design an artificial progression for the learner. One has only to provide conditions in which learners

can develop communicative competence in their own way and in their own

time.

Terrell has translated this attitude into a statement on methodology.

(Terrell, 1982:129 ) He suggested a developmental progression, from

receptive to productive skill, using Asher's technique of Total Physical

Response, question-answer drills, dialogues and finally various strategies

designed to encourage problem solving and interaction in the classroom.

The techniques recommended by Krashen and Terrell are often borrowed

from other methods and adapted to meet the requirements of Natural Approach theory. These include command-based activities from TPR; Direct Method activities in which mime, gesture, and context are used to

elicit questions and answers; and even situation-based practice of structures and patterns. Group-work activities are often identical to those used

in Communicative Language Teaching, where sharing information in order to complete a task is emphasized. There is nothing novel about the

procedures and techniques within the framework of a method that focuses

on providing comprehensible input and a classroom environment that cues

comprehension of input, minimizes the learners' anxiety, and maximizes

the learners' self-confidence. Its greatest claim to originality lies not in

the techniques it employs but in their use of a method that emphasizes

comprehensible and meaningful practice activities, rather than production

of grammatically perfect utterances and sentences.

Points for Discussion

1. What are the basic assumptions of Krashen's Monitor Model?

2. Do you think that it is necessary to draw a distinction between

acquisition and learning? Why or why not?

3. Do you think that, in first language acquisition process, acquisition will continue to happen for adults? Why or why not?

4. Review the tenets of Krashen's input hypothesis. Which ones are

-most plausible? Least plausible? Justify your answers.

5. How would you take the "best" of Krashen's theories and apply

them in the classroom and yet still be mindful of the various problems inherent in his ideas about second language acquisition?
英语自考网www.absee.net以优质资料及高效的访问速度，为大家提供最新自考信息，祝愿大家早日毕业!

